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The main purpose of this study was to determine 
Ene wrole Ofvan InStiruve or Technology irs tructor as 
PeLlcelivVed by@ tne iris eleute™ Instructors and administrators. 

Mieinscrumeni Cons stung "ot -Piroy=suimulws items 
aecer rp Inowcye cal ANStTrUctor™ activities was desioned co 
collect respondents' perceptions of the behavioral, pre- 
SCoaDeG, wand, MOrmMative roles Of “ane Inst cuce wins Cructor, 
depending on which of the three forms of the instrument 
was administered. | 

One form of the instrument requested the respond- 
ent to give Ars perception of what an instructor actually 
does (behavioral cognitions), another, what an instructor 
teedirected todo Corescraption cognitions), and the third, 
what an instructor is expected to do (normative expecta- 
TALOTISi) i 

The responses of NAIT instructors were compared 
WibheiiMeCie GOUNLEDDaLGS at ALT, as) were: Ther responses of 
NAIT and SAIT administrators with NAIT and SAIT instruc-— 
LOLS. 

Slotloitca, enalvyels involved the: computation ‘of 
frequency distributions, response percentages, means, 
SLranudabascaevilaLions, and sbudeno tevalues. ror cests on 


means. Probabilities of t were established for the 
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MnputcSs from the various respondent groups. 

Mew Cec CS Gre tie we lUdy. Ind 1 Ccacedetiate ticle 
were few significant differences in the way in which 
Piso eulliem@or SLeCnnoLogyeedmhinis tr aCOore and esc ructors 
perceived the behavioral, prescribed, and normative 
COLoon Oram ea Noe Cure, TiiStruc TOY. 

the windings ,or Chis study have wWelped 40 
toenei tye areas Of instructor activity. where ~ditferences 


in perception between compared groups do exist. 
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CHAPTERS 
STATEMENTD OF THE SPROBLEM AND ITS SIGNIFICANCE 
INET RODUCTION 


The years 1961 to 1969 were marked by unprece- 
dented qrowthiin technical and vocational education in 
the Province of Alberta. 

Under the terms of the federal-provincial 
Technical and Vocational Training Agreement (1961), the 
provincial government was financially reimbursed by the 
federal government for expenditures made in connection 
With wenes CONStTrUCELON Beet ae of vocational andi 
technical training facilities and programs. Extensive 
development of vocational education occurred at both the 
Secondary anc, post-secondary févels aora resulc. 
(Department or Education, 1963391). 

During the first year of the agreement the 
federal government approved the construction of fifteen 
vOoCational high school projects, the complete facilities 
for ache Northern Alberta Institute of Pechnology, a) ndajor 
DUBLELnIG expansion progrem. at tne Southern Alberta insti 
tute of Technology, and new buildings and additions at 
tie sschnools of Agriculttire. 

The rapid expansion of Institutes of Technology 
facilities and programs created an urgent need to recruit 
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2 
a great many persons as instructors who possessed special 
skill and knowledge in a designated field. 

These were drawn from business and industry of 
necessity because there were too few persons already in 
tie teachingatorce: whophad. the kand of experience and 
GKUalIT Lean LOnSserequireds iby theaimsticuces.,( psnsceructors 
Wereniiredyea Chererores onwkhe,basaise Ofmchneirs business , 
technical, or professional qualifications and experience. 
They were not required to have teaching certificates, 
although some newly appointed instructors did have 
certificates when they came on staff, or subsequently 
obtained them. 

Certificated teachers were in the minority, 
however accountings sor~ponlys1Ss5eacts thestetal instruc 
COny popud arcoOneotaNAL ie andesAllwaccordingytora, studvedone 
byaveda.. 969339). 

When an instructor.-came-ont stati,ac)NALTahepwas 
assigned to either the Business and Vocational, Industrial, 
Orelrechnology Division., vAt. SALT. he was) assignedsto,one 
Gieci i ceCecnaGebal ements Ore anSCCuctioOn ..jingeitner instance, 
he was in a division or department that had been designed 
to meet the particular and unique instructional demands 
Giyspecalicevocations. 

LinAViLeWeOtme Lice NnsSta Lute Obe echnologqyeanmstruccors? 
heterogeneous backgrounds of experience and qualifications 
prior tolbeinggemployed by» the Institutes »andatheir 


subsequent assignment to a specialized area of instruction, 
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the question was raised whether these factors might 
thee cesthielr peccepLionec tla Ine truct omnia tro lac o 
the extent that there would be significant differences 
in perception between selected groups. 

PReweencral sourpose “Of this sstudy was cto collecc 
these perceptions measured on three dimensions of the 
Sis ceiver Gucrole,. pdncsCompare (Groups byeCcivisi on. yor bY 


departments grouped into divisions. 
STATEMENT Cb THE PROBLEM 


The purpose of this study was to investigate the 
actUal, directed, and expected behaviors of an institute 
OmaLeclnio LOGY uilistructorlas perceived by) the instructors 
Enemselves sand, by athe Institute administrecors. 

Specific answers were sought to the following 
questions: 

(1) Is there a significant difference (px«.05) 
in perception between the way NAIT and SAIT instructors 
view the instructor's role in each of its three dimen- 
SlOncgore ceuudie, Udi rec led) wanda eOxpeCcted mu, 

(2) Is there a significant difference (p=.05) 
in perception between the way NAIT administrators and 
WATTS ttStrCUCtOLSs view the Instrucrcr ! Setole jin seach Of 
LUSe Gucee sOLmenolous On VaCiuall a Cirecgted = sald 
Nexpected" 


(3) Is there a significant difference (p=.05) 
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in perception between the way SAIT administrators and 
SAIT instructors view the instructor's role’ in each of 
PesweeoeC@eCrMeic Ole Ore ac rua Vem  TeCc Tec ssscid 


"expected"? 
IMPORTANCE. OF THE STUDY 


¥t Ts*or-amporctence’ to instructors and admin— 
istrators to identify those elements of the instructor's 
role on which both groups agree, or disagree. The 
POocenictalPror-conrilict that can result from, differing 
perceptions of the instructor's function and responsi- 
DLELEYe Cane De MEIN Zed, Bore possibly = removed; err enese 
differences can be identified. 

As ~Bush=¢19687246) “comments "59. >. s"a*redef= 
inition of the role of the teacher is upon us and may 
well shape the context and procedures of teacher 
education for decades to’ come." As he points out, 

According to research, the ‘teacher perceives 
his main role to be that of purveying knowledge to 
students, directing their learning -- important 
work, which he felt was often disrupted by many 
irrelevant things imposed by administrators and 
laymen and parents. 

Mie teacher is taught to, and tends <o believe, 
that he should do the whole job himself, i.e. make 
tie eces se OL ede tie bests .Leruria tne results. 
Lncerprec then. . “s Wille Ne Wri lwaccora others 
Some’ sayp lie the *serectron Of What@ils to be vaugnc, 
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The administrator does not seem to care so much 
what the teacher teaches or how he teaches it as 
Lone as sbi teceners ido 1 in approximarcely, the 
Same Weaye Lt Ls much easter to Coordinate, another 
SUE Ve trac iVvemrincintonmesL: —tLSs 1Ssiso. 


APMC TaceepEreq Cetinucion Of ther instructor's 


CrOle Ve 7uUserul anformation, for Enhose persons who are 
responsible for preparing and administering in-service 
Boisenucmer seducatlom Uregranta. This) 2s) particularly so 
when the program administrators cannot assume that all 
new staff members have had any previous exposure to 
Peach wes practices: 

DUC LMC OCrMatlOmemLGnii also w Des Ofeassistance 
COVOC Am rhOll meu Ce LL Onvedministrators inv planning and 


Gee deme sitet cyOCs ton LiStLUCLOL aCuLyinwy sioula be 


Changed, Modriied, encouraged, or discontinued. An analy— 


SlLerOn tne Wneuructor’s role could helo tomfocus artention 


on those areas that require better understanding by both 
Bice istrLuccOrs and adiinmistrators « 

Boy and Pine (1963:7) further endorse the need 
to identify the teacher's role. Although they are refer- 
ring to secondary school teachers, their comments may be 
applied with equal pertinence to technical and vocational 
LASULUC tO MSWwhen scene yoisay, 

The role of the teacher must be clearly defined 
and His public image must be redrawn So that the 
identity of the classroom teacher is sharply 
Cet wie ated. (sls ss 

If a teacher does not define his role, if he 


does not develop a professional identity, then some- 
one else will describe the function for him. 
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This study, ‘by identifying the extent to which 
instructors engage in various activities associated with 
Beach uli atG otieClaco ty iid, Ol Peder diving mrciteda 


VO emsance ruUncL On. 
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instructor 

Bist ructOonr Is laty person On the alnsticute of 
Pecirorogyes tart sWio) Le. SO.classitrledubyethie [use tutes’, 
ano eWwiosce ib imMaly -bunceLon 1S 60 instruct students.) his 
GareqoryoIneoludes Instructors, Senor MNnStELuctors, Sect lon 


heads, and department heads. 


ACLS cl acor 

HieaaniiestratOr is lay person (On the Ansti ture of 
Technology staff whose primary function is to supervise or 
UICC meLic tcUCLOr ss anGastinpoOrl SUalr in) GheveulEt iment, oF 
their respective duties. Included in this classification 
are the Presidents, Administrative and Academic Vice Pres- 


moenis, uvisaon, Directors, and Assistant Directors. 


Behavioral Role 

A benavicral role “comprases ethe<dutcses, tasks; 
EUnet Lons, soperations, and responsibilities than a 
respondent believes an instructor actually does or 


Derrorms: 2n the fulfilment of His role. 
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Gross et al. (1966:14) describe the role thus; 
sass) Ce behavior Of actors occupying isocial 
positions. A role defined in this way does not 
DererhCCvpOrtict Vegoct Sinisxlor Whatce ec tore should 
MO yeeOt cOmcihwacrOr se Ortental On LO nLS ~s2tuatton, 
Dita LOUW IAL eaACtTOrmSsS., oc UallVvedolas DPOsituion cecupents. 

belavioral roles are, in essence, activity cogni— 


tions to the extent that the player of a focal role states 


Witte mac cua lL yeCOSSeiiurelation cord OLVengacuiVvity. 


Prescribed Role 

A prescriped role Comprises the duties, Casks, 
functions, operations, and responsibilities that a 
Bee pONdenu VelLTeves all 1nsthuctor 16 Gdinected to do, or 


PeLeeori ert Cie mt Ulraimene Of Mls. COLE. 


Normative Role 

A normative role comprises the duties, tasks, 
Functions, operations, and responsibilities that a 
respondent. believes atl AnsStructor is expecteda to do, or 
PeutoOlh, 20 cue fulfilment of his role. 

Newcomb (1951:280) describes such a role as: 

e e e e the ways of behaving which are expected of any 
Mmidivrdual wil OGGUDLES a Certain position, constitute 
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DELIMITATIONS AND LIMITATIONS 


Delamiteatvons 

This descriptive study was delimited to: 

(1) Instructors and administrators in the 
Northern and Southern Alberta Institutes of Technology. 

(2) An examination of the prescribed, the 
behnavicrals and®the normative roles of an Institute of 
FeennovOgy is truccror as perceived by the instructors 
end the admin Stracor sr. 

Non—Instructzonaly’ Service, andtstpport: staff 


were excluded from the study. 


Limitations 

The results of the study were subject to the 
assumptions that the expectations held for the instrument 
by the designer were shared and understood by the 
respondents, and that the intervals between the five 
possible response choices on a Likert-type scale were 
equal. 

bimitations on thetsrudy were imposed, also, 
De chest ollowlng 2actors:: 

(1) The effectiveness of the technique used 
CoLelieci eestor oepercepe ions Of Lhe Ines trvc ler ts, boOlen. 

(2) The degree of participation as indicated 


by the small percentage of returns from some departments 
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as compared to the total. possible srreturns. 
(3) The small administrator population as 


GeonpaLecdacO ulne MN StauCc ter DOD aon. 
ORGANIZATION OF THE STUDY 


The first chapter details the problem, impor— 
tance of the study, defines terms, and notes the delimi- 
terrors and Wimttarrons chat pertain. 

The remainder of the thesis is organized as 
follows: 

Chapter 2 reviews related studies on the subject. 
Chapter 3 describes the development of the instrument and 
Gie fesecarch procedures Chat were used in collecting and 
treating the dates— An analysis of the replies to the 
questionnaires by NAIT “and SALT instructors is given in 
Ghapirer A.a by SALT administrators and SALT instructors 
me Giguere oy and by NAL administravors and NALT 
iieckUcCuOns wi Ghapter 6. The concluding chapter 
summarizes the findings of the study and presents some 


recommendations for further research. 
SUMMARY 


in thas) Chapter a briex description was Gaven 
of developments in Alberta's Institutes of Technology 
that generated an urgent need for new instructors, many 
of whom had never had previous teaching experience. 


Based on the assumption that their varied backgrounds 
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10 
magne wniluence their” perception of the role of “an 
Pie crucrloc, che Stucy ys pur ooOse! Was tO Collec rR unese 
perceptions and compare those of one select group with 
another. several needs for such a study were suqgested. 
Terms were defined and specific statements of the problem 
given. The chapter concluded with any organwzataional 


outline of the remainder of the study. 
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CHAPRER <2 
Re vLoWw OF THe LDLTERALTOURS 


This chapter presents a review of the literature 
as it pertains to studies done on the role of teachers. 
ins the tirst. section, ether findings of some *hehavioral 
studies onteacher@attitudes,; morale, conflicts, sand 
stressesvare: described, each: of which makes’ some contrib-— 
ution to the development of a role concept for teachers. 

Unt chessecconus sectiongeuselectedsmateriaiers 
examined that gives further definition and explanation 
Of themrole conceptesolthattit may besoperatkionalazed: 

Even though there is a paucity of studies that 
dealbvspecitaceaiivywithederaning sine rolenoryagvocational 
LIStGUGcOr; mand neonechons themroiesofaanpinetteatenof 
Lechiologyelnstruerorgmper segwmthereins acqoodsadeal spor 
Wit sreiole: aval Lables On Tole conceptaandimol ceirieorys 
“Some selection has been made from Bre material that was 
‘considered to have direct application to the study being 


undertaken. 
RELATED STUDIES 


As noted, there have been few empirical studies 


donerom thelrole of vocational weducations teachers, but 
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there have been a number of surveys and analyses made of 
vocational agriculture teachers' performance and relation- 
SHIpSeWwith signisicanteothners*. 

Wingen (2957) selected the parents of vocational 
agriculture students as his reference group to determine 
if they considered that the vocational teachers were doing 
egsetistacconys j/ObsieeCalhoum andpWarsondelo53)tehose, 
instead, Junior and Senior High School vecational sagri- 
CULTCULEG -SEUGeNtS PEO) determine etheir likes rtandidislikes 
of instructors' performance. Basinger (1955) had super- 
intendents rate their teachers' performance using a 
Geneke sappratedals.eand pasctem pointe <compaecency Vi onpm-efor 
the purpose. The results of Basinger's study were used 
to identify teaching strengths and weaknesses in various 
euGaSsOmssgoLCuLburals<education. 

in, arstudy by Bailey (i956): imwhich administrators 
evaluated their teachers, administrators rated vocational 
agriculture teachers on an eleven point competency scale. 
Analy sis. .om his results indicated thatfmdmirmiustratvers 
tended. co Give higher ratungs ojanstouctors wiherhe 
most experience and education. 

Dhesaimportances or administrators, and_insteuctors 
having a mutually clear.and, precise’ understanding ofthe 
instructor's. role: was supported bythe findings of 
Lamberth (1959). He discovered that one of the most 
frequent reasons given by teachers for leaving the teach- 


ing profession was because of a lack of understanding 


ishobisooy to 3 Inesieg oa saevagien (teatr imaniiic 
soiawish s7 quay doviszoten els 2a sidebirte otiel 
pnieh sxew Seutoec7 | Lipeizavov erty 2ed¢ begebiands yeris” 
Budde CORG0) stow sah Unginbatds> .doy, yrdsaatedae 
«Pap senoiiesay igedas.nplll agiaes one saline » 
ondisaih trig, cen) +25 saloesseb of agagburs 
-gague bf AS@@L) aap’ fsa Pane lesg  * &sQraees 
a onlst! GOMAMNISISsq |‘ ere 960s, G4EDS SFee ea3a8 
Ot Ick Yoteasqmus talog mas F Sa8 ,inete=qae isisase 
ood ASeOW ¥bWWe ettapiiast Gc aegifaes sAf ae 
eVolsev Al esaeaoadw foe edibhaawe eeisoses 2 .Jaeh2 bal 
Jolzsiibe feapoetvaisee 26 aseueae 

ise feats 1p zriw ni. (g@@@f). yaidsA ye ybuse 6 az =a 
eldéecera bezax axvotanaélsninbe ,aagioses? 145/17 Heseuloves 
gaiese Yousestunas Shiog haveia ar ho’ suetseas eas [eohaps 
eicdesseininbs tadt teisotimi ssivess ain to atege 
eM saw aiojnustect oo ‘apnides weigid evip. os babes 7 
enalreoubs Sas. sonsiuegusl 
22035 292i bts A1OIERILLHinba 30 sonatsogai SAT 
adj -to githted<ssenu Seissag bre 126¢2> yldausdm B CB 
- to apatoart sai Vil badsogque sew afeos a a 
= ee aia iad DeaevVossis sli .1e2eL) a9 
i | 301 sasdvest yd davip enceses 


4 x0 oes 6 Ae aMlldipe a6y solassrto%g Gall 


a 
Ole chiesumsSteUctor''s robes on’ une perce of VEhnevadministraters . 


The influence that administrator's behavior has 
on teacher satisfaction was studied poeBSaneie (19559 37He 
discovered that the teachers' rate of satisfaction was 
high when administrators performed in a manner that was 
congruent with the teachers' expectations of the admin- 
istrator's role. Apparently when the administrators 
acted thusly, the teachers were able to predict the 
administrator's behavior and select the appropriate 
Pesponses. It would appear that the administrator should 
not only be aware of the way his role is defined for him 
Dye therreachers) but thavene® should bevequalilyvawareyon 
how they perceive thear own role. 

Nix (1960) analyzed the various roles of voca- 
tional agriculture teachers for value orientations and 
structural stresses. His study was based on a model in 
Whilehn socialm@organization and social disorganization were 
seen as being influenced by socio-cultural structure, 
situational factors ,. and-personalicy fattorée.’ The socio= 
cultural aspect Or? thee study made exeensive Use ofethe 
Poveticoncep. and f£OCcused* attention: of COLVSh Comrie cyerole 
PRUStEacwoOm, LOdes inadequacy; -role=superiiulivy,Gasrcontrib= 
Wun. tO roletstress.,) and’ role fulimiment ancrole, saris= 
PaActiwOnw ase CONCrLOULLIAGY TO. posTeiver aur iaTvudess 

iit am enpirical research project COonducrediby 
Bible and Brown (1963), "significant others" in the form 


of advisory committee members and a group of professional 
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extension agents in Pennsylvania were surveyed to deter- 
mine their perceptions of the role expectations and role 
Pert OrMances, sor “vocatiotal fagrlculcure teachers ss) Lt 
indicated that there was a higher consensus among the 
respondents with regard to role expectations than there 
Wasewlem role erftormances. V-This finding reinforced eee 
of another study by Bible and McComas (1963) of vocation- 
albPagricuiture teachers in Ohie™in which the participants 
were the teachers themselves, and the school administra- 
ep eree 

PYCOMpPrehersive "analysis Of teacher roles or 
VOCEEPOne | education teachers an Oklanoma was “done by 
Butkeryesolomen "et als C1l967).° They not™only depiéted 
tie. Lolo OF Vocettonal=agriculcure teachers, buc aneluded 
GvegrLoUreve education, trade and industrial, and tech— 
nical education teachers as well. Material was secured 
by group interview sessions and questionnaires from over 
1500 respondents. 

ine ws tudy Ss afindings, showed that strade and 
_ indies tira teachers, had Certain charaetepistics Ghat 
tended to differentiate them from their colleagues teach- 
ERGMIY Geiereareas. PUistrioutive "education “seachers 
Feporced Tie wwghes tr Job sacisiaceon and “vechnicawlcu- 
cation teachers, the lowest. The group as a whole showed 
SLOMLivcanry OLS pariuices between the four sCypes or =Enscuruc= 
topo rnG Muded #in this group. § Although "role sconrlicuswas 


SUbstantlal “Li was not considered excessive. in the 
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Bible and McComas study (1963), it was found that there was 


better agreement between the teachers and the "significant 
ethers" on,role expectations of vocational teachers than 
there was on role performance. 

Ene seucy cone uUdeCcuthat: tne concepu orarole 
Gouldsbe operationalized. | (Or particular imporcance: bo 
others undertaking role studies was the finding that the 
results of such, studies could be translated into useful 
ana sMeaningrul acuicn. 

in addition to the foregoing studies which were 
Mo sick Vola Ms Cod bo an examination Of Various aspects OL 
ee CCet Ola pegr ell tire teachers (rove thie: elhavyewvecn 
SeUmoet MOn esearch pro ects dimed oOrimamlty al Uerining 
the role of the teacher in systems other than vocational 
education. 

Some of these have focused attention on the 
teacher's. role in relation to administrators by deter-— 
mining the extent to which there is congruence between 
the teachers and administrators on role expectations and 
role performances. It has been suggested by some 
educational authorities, however, that increased emphasis 
Shouse Jen leceds Om Study Of tiem reacner Ss mole in 
belation to tne organization in which he tinds himseli. 

Boyan (1967) added a new dimension to the subject 
when he wrote that the emergent role of the teacher in 
recent Veers, in the. authority, Struccure of Une school 


necessitacec. that research be done on the distribution of 
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some work has been ore ence on relating 
teacher role expectations to the internal organization 
Of the. school prior to Bboyan's recommendations. soles 
(1964) reported on a study that endeavoured to determine 
if there was a significant relationship between teachers' 
role expectations for the teaching staff and the partic-— 
ULeareCYDe OL -ANtertial Organization used an the school. 
He noted that previous role studies had emphasized 
teacher-pupil, or teacher-administrator relationships, 
whereas there had been no studies performed in an effort 
to assess the possible effects.of the organizational 
Structure on the role expectations of the teachers. 

Both Sotes' and Boyan's. comments underline the 
importance of defining teacher roles as a basis for 
improved understanding and interaction between teachers 


ana —ScGchoow administrators. 
ROLE THEORY 


The concept of role has been used extensively 
DY eeanencopOLOgi ots, .sOCLOLOUL SUS. Sndu psychologists fin 
attempts to analyze and conceptualize human behavior. 
As a résult of their interest and that of other dasci-= 
Downes, a cOolsitderable Dody Of 1iteracure has been 
developed on the subject. 

Westwood (1967) described role theory as a 


hey Uldiking concept in the Study or man’s behavior 
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by the various social sciences and it has been used 

by many of those sociologists who have attempted to 
produce’ major’ integrative theories of Society: 

Educational researchers have used role theory 

arcdmunierroler Concept sara conceptual toot to facilitate 
the study of teachers and teaching behavior. Its value 
hasppeenvenhanced by the introduction of statistical 


analysis of the collected data. 


Role Definitions 

Roles have been defined in various ways by 
derrerent authors. 

Sarbin (1954) described a role as a "patterned 
sequence of learned actions or deeds performed by a 
person-in "an “aneeraction situation.” 

Ivey and Robin (1966) stated that roles were sets 
of norms or expectations of behavior that are assigned 
DyrslorirTcancvotners “tO a Specarrc* position. 

NecCording "to Sergent Sols, 
eee tents om er Som >" LOle fea Daceeri ty Ole ype wm 
social behavior which seems situationally appro- 


priate to him in terms of the demands and expec= 
beumons OL “those aT his Group. 


or 


iiessresence Of significant Others 1n derining 
Tole. as oted hy Gvey*and Rovira 760) Fai St direc tly 
rererred to in a role: definition by Biddle (1964) etHe 
price oun Tiaberole ws a 7"Sel ot CcoCmruLons = manticained Or 
an acror an a -COntext by "a subjeco person #*4involved ina 


role were both norms and expectations and both own and 
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Miia gallon heaysln Cole tapewinenGe legs - 
This latter concept of role was used as the basis 
BOreSLOUCTUring this secudy on the Lolessor an institute 
of Technology instructor into the three role dimensions 


of prescribed, behavioral, and normative. 


Prescribed Role 
According to Newcomb (1951), a prescribed role 
can be operationally defined if a list of behaviors which 
earesecemanced Gf an incumbent in a specific role as re— 
Dpepeds and then presented LO a number oF respondents who 
eapewenowledgeable about tne job Aan question.) “Ae tease 
fifty percent of the respondents would have to agree that 
the behavior described was demanded behavior for the 
DOsLeLon it) Order FOO Lt to be, accepeedwasevan operational 
det im clOn. 
He differentiated between the prescribed role and 
thesoperational role by Statang char, 
teeeses Whence cloLe Ue Drescr bed, 5 howeveings ac 
Carrmes With, it, definite prescriptions. toward. ocrher 
persons in related positions. Thus, che position 
Cree cher Carriles With, lity Ene. iinplicaticnlvot certain 
Ways Of behaving toward children, just as. tne positicn 
of store clerk carries with it certain ways of behav- 
mig. Lowel ad CUStOMers, cOWard employers. and coward 
Ochier (Glens. 
This, Lithap, Soucy Of 1nSLeuct eres DelaVvi Ch packa vi ties 
Can be Cescribed that .imply certain Ways of response and 
CeactLon .bVe_iInskructors, .oward students ,.a0migiseracors, 


and members of the outside community, to which the 


Respondents are requested to Give tneir perceptions oF, 
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demanded or directed behavior by the authorities. What 
the respondents perceive as directed or ordered behavior 
by the authorities may be at variance with what they 
perceive as being the normative expectations held for 
the role. The two perceptions of prescribed roles and 
normative roles do not, necessarily, have to agree and 
Whetmerirey dO snOu, tile Sseccs Of potential role conrliics 
are sown. In the first instance the respondent may be 
influenced by what he perceives to be the formal or 
informal standards set for the group by the authorities. 
He is giving his assessment of the degree to which he 
believes administrative direction and order is imposed 
Sn cicwanscruceorn' s. role “and to which ne wmay, or may not, 
subscribe. In the second instance, the normative expec-— 
tations are those that the respondent thinks the players 
SreaenOcals LOLS ssnOuLd, Ory ougn: tO dO. Inebpelacion cosa 
Covel SCGivicy WiLEnour tOrmal Cirectives or Instruction 
from administration. 

The class statement used to analyze the Insti- 
tute of Technology instructor's role in the present 
study was: 

Ll. Prescribed Cognitions 

ae What the player of a focal role states 
heeds directed toydotin relatienstersd 
Given vactivicy. 

Dee Wiel players eon, selected Counter eroles 
(administrators) perceive that players 


of tocal roles are, directed “tse. co, in 
relation to a given activity. 
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Behavioral Role 

The behavioral role is how the individual actu- 
ally performs his role (Newcomb, 1951). It may be influ- 
enced by how the incumbent perceives “tne standards of the 
players themselves, or of groups of players inside his 
role-set. The role set in the present study consists of 
students, colleagues, administrators, and members of the 
community at large. 

Some authors refer to it as role enactment, but 
in so doing enlarge its meaning beyond that enunciated 
by Newcomb, to include gross skeletal movement, verbal 
Some cOrvemOeCS TULLE wRDOSuure aid Gabi, nO OCle tC psucl: 
Pole mecianics “sarbim, L954)%° "Por che purposes Or thas 
study the mechanics of role behavior were excluded. 

When an actor is playing a behavioral role he 
may be influenced by the way he perceives the standards 
set for the role by himself, or by groups inside his 
role-set. There may be a distinct difference, however, 
between his expectations for the role and its enactment. 
ApeVieGracne (2964) noted, “Lit is important to) distinguish 
between behaviors expected of a person in a particular 
role and the behavior that a person actually exhibits 
while acting in that role." He explained that the behav- 
LOnu TOL ta role incumbent may or may not meet the expec-— 
tations that the incumbent and others in counter roles 
hold for that role. The actual perrormance, behavior, or 
aCtiVaty, May not*come up. tO The Standards “Ormexpectarions 


set for the role. 
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Bucker=et als =(196/:21) peinted out that a 
behavioral role identified by a series of activity 
COGniweTOms, FUN Kke a MCrm, Gces Ov Necessarily 1mply 
any consensus among persons participating in the defini- 
Poon sa particular cole, ar ciougi ea tiere Wel) pe some 
agreement due to the experience gained from repeated 
HyYcCeracciOns in similar situations. the piavers them— 
selves have learned to anticipate what another actor will 
COs tere DpVeraoctiitacing their ac lual behavioral responses. 

Players in counter roles determine from observa- 
Lon, and £rom Vis-a-vis contact with role” players” what 
Be ee eee eee May De antLecloaced. The beccer the 
gee. cman Chere COuUNLer rOLes Understand am 2netrucror 
benavuora. role-the less chance there is for friction or 
Ceonnronuetl.on, £O develop Detweell Tilem. 

La defining an Lieticutce, on Teciiiclocy ine tiuc= 
tor's behavioral role, respondents were asked to estimate 
bie incidence Of a number OF aCtiVIutieSs perrormed by 
LOSer uc LOLS. 

The second class of statements used to analyze 
CiewinisoLeUce Lis tl uGLOr Ss LOLewWace 

ZAG Suv eG y. COON. GeO 

ae What the player of a tocal role states he 
actually GOS Cin elation LO a so iver 
AGCLV LE Vs 

Ceeviet pDlavers or Selecved Counter poles 
(administrators) perceive that the 


players of a TOCal role actual oo tn 
relacion tO 8 Givens activicy. 
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Normative Expectations 
Normative expectations consist of a set of 
generalized behaviors distributed on a continuum ranging 
from the acceptable and approved to the unacceptable and 
disapproved modes of behavior in a given situation. They 
have their genesis in role expectations which have been 


Ceri nec Dye Ver OSs aurnionseas  Olgows: 


ROLLS expectation smarce patterns .ofeevaiuations Sass. 
Role expectations organized (in accordance with 
general value orientations) the reciprocitiess 
expectations, and responses of those expectations 
in the specific interaction system of ego and one 
GH more walters. w . J. What Jan actor ds expected ito 
do in a given situation both by himself and others 
constitute the expectations of that role. 

(Parsons, anduShils,»1951:191~-192) 


Expectation 
Tie. 26 sasCOGnitionaconsusting,ofeaybellierevor sub— 
jective probability distribution) held by a person 
which maps behavior traces for a cognitively held 
framework, actor, and contexts .(Biddle, 41964:156) 
Sarbin (1954:226) believed that a person could 
not enact a role for which he lacked the necessary role 
expectations, which Sarbin felt were acquired through 
experience. He, also, divided role expectations into 


LEGics song OolLLoautOne 


RaGijcs are tole expectations i2n which the actor of ihe 
eOLEe~anbiecipates certain .penrormances irom tae aczor 
Oppeereciuroca LOle. s ....O0Ligations. (or duties) 
aréeégnole expectations an .which the .acuoreofrasrole 
anticipaces certain performances directed toward 
LieGeaGtoOn. of ebhemwrecLorocaik., Kode. 


The normative or role expectation concept has 
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been used as an independent variable in the analysis of 
Dpolescontlict wnich Can soceur wien a person e¢cupies 
two or more positions simultaneously wherein the role 
expectations for each position are incompatible., Also, 
if a role incumbent and a reference group perceive a role 
differently there is a possibility that the incumbent 
will experience some elements of role conflict. Role 
conflict may even occur if the incumbent believes that 
the reference group's expectations are different from 
his, although they may be the same. Getzels (1957:429) 
explained this by stating, 
Smear tOULPCONT LICE ane Misundersrancind ican also 
arise from another source. The differences may 
not be existential but perceptual. The role 
incumbent may believe that he and his reference 
groups have significantly different views when they 
areractuallly the same.) orstconversely ‘that they are 
the same when in fact they are different. In either 
Case, conflict is a result not of ‘any real differ- 
ences in expectations but of perceived differences 
in expectations. 

If a role study seeks to identify potential 
areas of role conflict it would analyze an incumbent's 
and reference group's perceptions of what constituted 
the’ normative expectations for a given position. In 
this study an attempt’ was made to define the normative 
expecuacwons heldfor the anstructer"s Vole by che 
Mis GDUG coms talid) by tne "rererence OG reup orm counter= 
poles, “the ddministratore.® wet a-*vrewHto “discovering 
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COmenemy2e ache InSstreuces mist ructor' Ss "role, was: 
3. Normative Expectations 
dw Vib tiie wlever Or a focal role xsctaves 
Ne Wsy¥exopected Tot do*in relatton’co a 
given activity. 
be What players of selected counter-roles 
(administrators) perceive that the players 


of a rocal role are expected to do ain 
Frelavuon (CO, argl ver activity. 


SUMMARY -—- CHAPTER 2 


In Chapter 2 a number of studies related to 
teacher roles were reviewed, particularly as they related 
tO che various roles of vocational agriculture teachers. 

Studies by Wingen and Bailey attempted to 
define role expectations and role performance for teachers 
Dy eUsStig toarenis , ~SbuUdents, Cr adminieuracors esecnie 
teachers' reference or counter-role groups. Two such 
studies reported that the perceptions of teachers and 
those of their counter-roles on teacher role expectations 
and role performance showed more consensus on role expec= 
tations than on role performance when the perceptions of 
the two groups were comparedo 

The second section of the chapter reviewed the 
tp@terature for definitions of the prescribed role; the 
behavioral role, and normative expectations. (It was 
notea that studies of role expectations ror teachers had 
been useful in identifying potential areas of role 
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The three general classes of statement around 
Wiech this study's Objectives’ were designed were listed 
dem Me Prescribed Cognitions (wiet a player is directed 
COmdO) Ne) Activity coomitions (what a vplayer actually 


does) and (3) Normative expectations (what a player is 


expected to do). 
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CHAPTER | 3 
RESEARCH, PROCEDURES 
INSTRUMENTATION 


ThePinstrumenke|usedyin collectingedata for this 
study consisted of fifty statements, or cue items, de- 
ScELibang typical aanstructer tactiviities a g@Atnespondent 
was requested to give his perception of the eee \Re) 
which the described activities were what an instructor 
actually does (behavioral cognitions), what an instruc- 
EOC, is hdiivected to fdotGonescuiption cognitions) j;eor what 
an instructor is expected to do (normative expectations). 
Whereas the instrument used identical cue items for 
collecting three different sets of perceptions, only one 
form of the instrument was administered to a respondent. 
A respondent might have replied to Form A (his perceptions 
OEawhateansinstauctor actualhy,-does), PormiBs(his »per= 
eeptaconeeer awiac feneinsoructondis sderected (totdo)jsor 
Form C (his perceptions of what an instructor is expected 


EG, GOs. 


Sources of Guess Te LOnie LOS items 


Cue items were selected, on formulated, sby erefer= 
ence to literature describing teachers' roles, functions, 


Bcutvitles, and responsibilities. 
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Aestudyeoyvepuckereetwal.u( 1967) owas particularly 
useful in providing a number of cue items and a rationale 
for grouping the statements describing teacher activities 
Under wact iy iy, categories. 

Fishburn (1966) referred to a monograph entitled 
"Six Areas of Teacher Competence", It described the 
professional roles of the teacher as (1) a director of 
learning (2) a counseling and guidance person (3) a 
mediator of the culture (4) a member of the school com— 
munity (5) a link between the school and the community, 
and (6) a member of the profession. 

This list compared in some respects with one by 
Sorenson et al. (1963) in which the teacher is described 
ACMCL eh OViscOLe 2). Counselor 703) eDisciplminarvan 
(4) Information giver (5) Motivator (6) Referrer. 
Weaver and Cenci (1960) ascribed to the teacher the roles 
of a professional person, an analyst, a director of think- 
ing, and an evaluator, among others. 

From reference to the foregoing descriptions in 
Giegtritenatireror Gryptcals Instructors activicies .weand by 
the writer's decision to include specific instructor 
activity categories that were considered to be pertinent 
COmENGusGudvsor ElLnisticutes Of elechnology instructors" 


EOwesys Die lOllowing acuivityecategouy list was formulated: 


1. Choosing methods and procedures of instruction 


2e Acting ag a member of a profession 
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3. Directing the learning process 
4. Developing curriculum objectives and content 
Se Providing liaison between the Institute and 
the business and industrial community 
6. Accepting Institute rules and regulations 
7. Influencing student enrolments 
8. Performing routine non-instructional tasks 
9. Relating to others outside the Institute 


LOS Paereicipatandg an tne deciailonimaking. process. 


Activity category Items 1, 4; and 7. were based on 
the Butker study. Items 2, 3, and 5 were adapted from 
the descriptions of either Fishburn, or Weaver and’ Cenci, 
GiLeacwver teachemisttroles,) and [tems 6,98, 9; and LO were 
mmecluded by ‘thes writer to) collect dataion, specific insti= 
GUuce sO Technology SnStructer activities, efeimpertance 


COeLNews LUCY 


POrmat 

The instrument was designed so that it could be 
administered and answered with minimum inconvenience to 
the respondents. A standardized IBM 5056 General ‘Purpose 
Answer Sheet was used so that the responses could be 
machine scored and the data readily transferred to unit 
record cards for computer processing. 

Responses to each item were on a five point 
Likert-type scale ranging from “always” to‘ynever'.. Lt 


was assumed that the intervals between each of the five 
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responses were equal. 


Development Of the Instrument 

In the development of the instrument seventy 
activity cue items were prepared in total for ten 
PhsceuccoLr- activity Categories. After analysis and item 
revision these seventy items were subsequently reduced 
to fifty. To prevent a block of questions appearing 
together ‘on the instrument that described a single 
activity category, a random selection was made of the 
fifty items to determine the order in which they would 
appear on the questionnaire. 
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ACHIEVE CAteCoOrles twas’: 


1. Ghoosing methods and procedures of “instruction. 
PeetistaiG lO. coke eee ie 9 oo ero 

2. Acting as @ member of a proféseion. — 
Geta th) WARD (spa ecrCnpemc aipe ke loyy Elvan ane 

Se Directing the learning process 
GSiis owen ee yp ene DL ue Or, Dalits 

4. Developing curriculum objectives and content. 
meems: lay 9, 24, S10 oa 45. 

5. Providing liaison between the Instivute and 
the business and industrial community. 
Peems, 2. 22, (20), 41 42. 

6. Accepting Institute rules and regulations. 
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Ue cnet Luencing student enrolments. 
Seles ee a aerials, Ga cune eae 
GS.) Performing routine non—-instructional tasks. 
CONS sao go Oe 4 6 
9. Participating in extra-mural activities. 
IGEN S te ele) se ke 
10. Participating in the decision making process. 
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Revision of the Instrument 

The first draft of seventy items was submitted to 
Seveta Gumintscrators in che Institucessor Lechnolooy tor 
their comments and criticisms. The individual items were 
eescussed,aiso, with Dr. Do Young, Department. of Indus— 
trial and VocarioOndal Education, and analyzed on the basis 
of content and structure. Wang's (1932) "Suggested 
Criteria for Writing Attitude Statements" was applied with 
the result that the number of cue items was reduced to fif- 
ty from the original seventy. The phraseology was changed 
on some items to remove ambiguities, or to make the item 
SOL roa Le ecOed Whe birec Of sCneS ANS DLO UMNGNG oo DOMo. 

After this first major revision of the descrip- 
tive statements the questionnaire was applied to a selected 
Group Of Mine Anstitute Instructors, and adhinistrarers 
with three respondents for each. of the three forms of the 
instrument. On their recommendations to improve certain 


cue items, the instrument was revised a second time to 
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Distribution of Questionnaires 

Tie tOcaa numbers ot feligiblie: Instructors and 
administrators was determined by reference to the 
ListLcuce -Acninistratizon and faculty stati, Lists as 
contained in the 1970-71 calendars. 

The questionnaires were distributed by depart- 
Ment nNeads. to, the instructors jin «heim departments sin 
approximately equal numbers of each of the three forms. 
Pie wusbovbuci on ‘om questionnaire forms lstishown yin 
Table 3.6. Completed forms were returned to a designated 
person at each Institute and collected by the writer, 

To preserve anonymity the respondents were not 
required to\identify themselves. The questionnaires and 
the response sheets were coded, however, to indicate the 
respondent vs. ~nstistute, jis sion. oOfsinstruceion., f Orm of 
the questionnaire, and the questionnaire serial number. 

Copies of the correspondence associated with the 


instrument, and its three forms appear in the Appendix. 
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Whereas SAIT"sS organization of instruction was 
by departments, NALT make 4 further grouping by placing 
departments into either the Industrial, Business and 
Voceartond.,, Or Technology Division. | for Conve tence in 
analyzing the results of this questionnaire and making 


Comparisons by division of instruction, SAIT's deparc— 
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ments that had counterparts at NAIT were grouped according 
TOON Ss divisional structure. 

Maree departments omeoAr for which there were 
no counterparts at NAIT were assigned, for purposes of 
Grouping by Civision, cOsthe Business and Vocational 


Deveson Oru elo Lie technology Division. 


BEELULNS 

Three questionnaires were rejected. Two had 
insufficient responses, and one was returned blank. Out 
OPeaurota! “OF O87 eiigible stati there were S61) returns, 
giving an overall response of 63.4% (Table 3.1). 

Table 3.2 shows the number of eligible staff in 
each institution and the percentage of responses. 
Map ees o indicates the returns by "stale posi ri1ons OL 
administrators and instructors. The return by admin- 
istrators was 100% for both institutions, whereas the 
percentage returns for instructors varied from 45.8% to 
Te pe 

Anelysis of instructors! responses by Division 
and by questionnaire form is given in Tables 3.4, 3.5, 
and 3.6.< 

The brackerea figures in the "Totals" ine in 
LooLeamogs , 95.4, ond ‘J.88ere LNGs Dereeneage Ol responses 
Tromveligiople start. These ranged trom a low or 30.2% 
tacuri co 2 Nigh ot 27 .5%,. bor Oo eneacee being taken 


Prom oie SAIT data. 
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TABI 2a ck 


Questionnaire Returns by Institute 


ee ar ee neo ee Sere eee seme ee 
CN SS (ae ee se. a a a a 


SAIT NAIT Lowa 
Number of eligible staff 415 472 887 
Number of returns O56 365 ep awl 
(47.3%) (77.4%) (63.4%) 
Percentage of total 347,.0% 65.1% 
returns 
TABLEY See 
Questionnaire Returns: by Staff Position 
AGMLNUStrSecors:, instructors a Osa 
Number of SAIT clipil 404 415 
eligible 
Stati NALT oi 463 473 
3 cher 887/ 
Number of SALT LL ULOoe) 185 (45.8%) 196 
LeGuliis 
NAIT _8 (100%) Le Oe) S65 
Lo XLOOey 542° (62.67) 61 
Percentage of total Sa a 96.6% 


returns 
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TREATMENT OF DATA 


PeOCesol Ng OF the Questionnaires 

Completed questionnaire sheets were examined to 
ensure that the respondents Nad followed Ansctructions Co 
Use a HB pencil for marking their responses on the sStand— 
ardized general purpose answer sheet (IBM 5056) provided 
for the purpose. Provision was made in the computer tab-— 
ulation to record errors and omissions on the answer 


sheets. 


Processing Of Data 


Data received from each answer sheet were trans- 
ferred to. data cards and computer processed to give 
frequencies, percentages, means, and standard deviations 
Lone ecaGn OL ule titty LLeMms. 

Data cards were sorted by (1) Institution (SAIT, 
NALO) Ge) Division oO: Lnstruction, (industrial, pusijiess, 
Technology) (3) Questionnaire form (Form 1 - Behavioral, 
Form 2 - Prescribed, Form 3 — Normative), and (4) Ten 
Q@Gtivacty Categories. 

The final sorts were-.then computer processed to 
give the means and standard deviations of the ten 
activity category sub-sets. Comparisons for significance 
Or ditterence of means were made between two selected 
Groups or respondents on the basis of the ten sub=sets, 


rather than on the complete set of fifty items. 
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The five possible responses on the Likert-type 
scale were weighted from five to one in descending order 
Perce COn lL it. 
The student t test, of significance was applied 
to the means and the t value accepted as significant at 


Enebo=.05olevelseof eignitacance, 
DESCREPTION OF SAMPEER 


Population -and sample 


Pidminst cue, ors} andiatl.liadminrstrators ain 
Alberta's two Institutes of Technology were asked to 
Deteicipate in the study. On the baste or personnel 
Gluwscatt Listes Li tie LMStLtuce. Calenuarsea Uddtal source 


Giueo/ Was Indicated, inclusive of 19 administrators. 


DAsECeOUELOns OLE Returns 

There were 415 eligible staff at SAIT and 472 
at NAIT of which 34.9% of the total were respondents from 
SAIT, and 65.1% from NAIT (Table 3.1). These percentages 
of response were somewhat comparable with those of a study 
done by Wroot (1970) in which returns from the same 
institutions were 39.6% and 60.4% respectively. 

One hundred percent of the administrators at both 
institutions completed and returned questionnaire, answer 
sheers eeas aid 45587, of the SALT instructors Pango fel 
of the NAIT instructors (Table 3.2). Nineteen adminis- 


trators represented 3.4% of the total sample. 
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Questionnaire returns on the basis of division 
Or instruction, Business, Industrial, and Technology are 
ervenery lables 3.3, 3.4. and 33.5 for each of yche three 
forms of the questionnaire. The smallest percentage 
SBeEeUrn Dy CLVLSLoW Of STS cruccion Was: Tor che SALT 
BUS (mess sliviston, and naghests tor tne, sAlly industrial 
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RecCUris. GoOMsDUSIness Division Instructors for each’ of 
Three Questionnaire Forms 
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The difference between percentages of returns for 
tre: two institutes was smallest for the Industrial” Divi- 
sions. |'SAIT's returns were 87.5% and NAIT's 83.4% 
(Table: 3.4). 

PAG OLiT erence 2 Percentages re cUrtie Om led tod b Le 
respondents in the Technology Divisions was 36.2% as 
compared to 49.6% difference for the Business’ Divisions, 


ands¢ed. for themindustriale divisions. Technology 
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TABLE 3.4 


Returns 7rom Lndusctrlal Division Instructors: for each Of 
Three Questionnaire Forms 
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Form 2: Prescribed 28 A5 
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Rerurgs <romerecnnology Division \instructorsre ron each of 
Three Questionnaire Forms 
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Form 1: Behavioral ie 55 
Form 2: Prescribed 20 49 
PoOEieo sux pectca. lols 32 ote 
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he digtribusion of guecetionnaires py divisiontor 
instruction is shown in Table 3.6. The number of question- 


naires returned are in brackets. The three forms of the 
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questionnaire were distributed in approximately equal 
Humberse tO the. divisions. »fhe least number of returns 
for any one form of the questionnaire was 7 from SAIT's 
Business Division, Form 2: Prescribed. The table records 
the number of questionnaires, distriputed to instructors 
only and does not record the nineteen questionnaires 


Civerm.cosadminis Ghators. 


SUMMARY -- CHAPTER 3 


This chapter has described the development of the 
instrument, sources of questionnaire items, revision of 
Giie Liscrunenc. anc the ‘Grouping OLeune Slicers. JtuGay ten 
gecivicy  Caveqories . 

Items used in the questionnaire were formulated 
by reference to studies or research reported in the 
literature on teacher activities, and by reference to 
Pabticulrar Lyset Leute "ou Technolog ymimererucGor acti Vuttives 
on whaen “data was desired. e%q. instructor ls tparticipation 
im =the "decision making process: 

An- instrument? initial lbyeconsws ting pot cseventy 
items was administered to nine persons for item criti¢e 
cism and “comments On che basisvofictheir replies rand 
adc#veLonea b-serutiny MUSindg *WanGls teugges ted eeriterilra 
for Writing Attitude Statements" (1932) fifty cue items 
Weresselecteda for final iInclUSIiON Im Che instrument. 

An identical list of cue items was used to 
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Technology instructor's actual, directed, or expected 
behavior. Three forms of the instrument were designed 
fOustnis purpose, Form Wwiebehavicral, Form 23 Prescribed, 
Form 3: Expectations. 

Ln the instructions: for form) the respondent 
was requested to indicate on a five point scale ranging 
from “always"= to never", “the extent’ to which he thought 
an Institute IMstruccor “actually drav"engage in the 
voeieda activities described in the cue items. In Form 2 
the respondent was requested to indicate the degree to 
whaichehe felt an-Institute of Technology instructor was 
“cavected'™ toeco tne vractivitres “ltsted, andra Forms 
what he thought the instructor was “expected"™ to do. 

PieewCnapcer. clo, tice luded a descl peton oO. eune 
trecarmenceor tne data, and an analysis of; tne distribution 
of the questionnaires and the number of returns. 

The overall return from eligible staff was 34.9% 
for SAIT and 65.1% for NALT which compares with the 
percentage of returns for another study involving the two 
is creurronse “Vo ets Doss lULGeeneumuie LOW percentage: OF 
return trom two divisions of the southern Alberta institute 
Might aitece the validyvcry of comparisons made witn their 
GOuUnuer parts tac tne Morchern Anstlcution. FRecuiiis from 
the Industrial Divisions, however, were within 4% of each 
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CHAPTER ~ 4 


ANALYSIS OF THE DATA IN TERMS 


OF INSTRUCTORS’ RESPONSES 


in thisa chapter a comparison is, made,.of, the 
Pesponses ofa csALT and NALT anstructors, c£o,the  threesforms 
Ormche research instrument, in Chapter 5 SAIT administra— 
LOLS wlth esALTeianstructors,) endein, Chapters o,NALT adminis— 
Ce aCOCrccawWicheaNAlle Lie t CuCl Ors< 

A respondent answered only one form. of the 
questionnaire which was distributed in approximately 
equal numbers to the Division instructors and’ to tne 
administratorp.s 

Form 1 was designed to obtain the respondent's 
perceptions of what an Institute of Technology instructor 
actually does (behavioral role), Form 2 -- what an 
iniscouctor is directed to do (prescribed role), and Porm 
3 -- what an instructor is expected to do (normative 
expectations). 

The same fifty stimulus items were used for the 
three £onms, but the instructions for completing) the forms 
were different in each cases. The items were designed to 
Geseripe tCYoical teacher activities grouped acconding to 
Penetiajor teacher activiucy ‘caveqories. An acuivicy 
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described activities related to a particular instruction 
function such as "Performing non-routine tasks" (Activity 
Group 8). 

The responses of the various paired instructor 
or administrator groups were compared by computing 
studentetevaluessforstheemeans,“andethesprobabiddities cof 
t, for the ten activity sub-sets. Group responses were 
considered to be significantly different at the p=.05 
REVel. 

Sub-sets in which significant differences were 
indicated were analyzed by individual cue item to deter- 
mine the direction of difference between the two groups 


being tested. 


Compal teonvor es ndustrial Pivision Instruccons!) Percejusons 

Table 4.1 presents findings relative to the 
Perceperons or the Industrial Division instructors from 
Dot wnstrcucilens compared “on three faceus of the role 
of an Institute of Technology instructor. An asterisk 
beside the value for probability of t indicates a signi- 
ficant difference between the two groups' responses for 
that partrcular activity Sub=-set at the p=s05° levels or 
Sirol recance. 

A Ssignifticante difference In. percep elon between 
the way in which SALT and NALT industrial Division 
Pastructore ViLew the Way an Instieure inscruciror 
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TABLE 4.1 


PndUsSerlal Division Instructors” Perceptions ofe#tne Roles 
Styan institute vor Technology Instructor 


(All walues "ere probabilities of (=) 


Agena tye Groups Behavioral Prescribed Normative 
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regulations 
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Vere @cem. Ss INditcCated sor ACTIVILY Group (6. 
This sub-set is composed of five cue items for which 


means and standard deviations are given in Table 4.2. 


TABLE 4.2 


TnduUS tries Divs Honmeunscrucctonms MPerceptions=of “Actual! 
Bemavior Oreaan insemuuceror Technology  Anstructror in 
Accepting Rules and Regulations 


ACEIViL oye tsroup, 6 SAT NALT 

Item Number Mean Sed. Mean Sieles 
JOD AL permission Ae 6 Tako) Se04s Leola 

ESse hollow = procedures ee aldhak aeouil ibe (sree lesley ed) 

27. Negotiate loads Wecwor BUS eCPM Ore Oni 

28. Report problems teeze OF69c Sabie) Hers S10) 6 

48. Discourage use Ore OO emts Gt. Zeaoo Vea? 


In Table 4.2 the mean and standard deviation of 
SALE anawNALToAnsceuctors’ “responses, tO whau they per} 
eeive an Bnstructor “actually (does indicates some’ agree- 
MetibeeOnaLiems teem anduco, fancy cones scligieedarlerecnices 
on Items 15 and 48. 

One I tenese the mean responses are nNearese the 
very. Onueimarabang jon ther likert-type scale Used in chie 
SLUG moO: LeMmseovieandec Oy sGNeye dre neares tle Com nevers « 
The greatest difference in response occurs for Item 48, 
infwhienethe® responses vary between more than "Yorten" 


for SAIT responses and more than "occasionally" for NALT 
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responses. 
The perceptions of respondents differ signifi- 
cantly in the way they perceive what an instructor is 
Gt recrea tO do “OM activities related to decisionm 
Making “Activity Group 109% 
An item analysis of responses is shown in 


Daple.4 . Sis 


TAR UEpeae.S 


tmdistrtal Division Instructors '. Perceptions of Wipirected" 
BehaveOreor an Lnstitbute of Pechnologys instructor ain 
Decision Making 


Aeoraivany Group aU SALT NALT 

Item Number Mean Sates Mean Sisie 

EOeo cis CoUCtLOnal SEG07 se est a.6e2 2acds 
decisions 

heii ouence deci slons papas xo ee 2 cep 4 Ok lpeespey Me OWES} 

Soest annang decisions 32460 ileal 0 PRA ae eile ag es 


Based on the mean values for items shown in 

Papier .3 1c would appear that the respondencs" percep= 
trons orm Girected behavior 2S Similar On matecers per— 
Sariinmoeco i0Sstructional Cecislotis. Ihere wis Less agqree— 
ment, however, on the extent to which an instructor is 
directed to influence presidential decisions, planning 
and equipment selection decisions. SAIT respondents 
TNCTcaLte reaver participation in these latter aculvities 


than do their NAIT counterparts. 
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Under normative expectations for “an instructor 


there are significant differences shown for developing 
CUPriGulum and influencing enrolments (Activity Groups 
4 and 7). The item analysis for these two groups is 


given in Tables 4.4 and 4.5. 


TABLE 4.4 


Endustriral (Divison (instructonse seherceptions of Wibxpected" 
BegeVvuog@tor aneingt: eucelonumechnology Instructor in 
Developing Curriculum 


Activity Group 4 SAIT NALT 
Item Number Mean Sed. Mean Sede 
i Wisheeuleneerer evap eeierets 2eICO eG0e IOS Ue LO Oe te a 
9. Obtaining approval Seo2o  tesou Seti. hee lor 
24. Developing outlines 2.c6e late 3.442 1.563 
2., Adapringrecontent Soti ledtioe 2.488 1.624 
34. Using guidelines 4.345 0.857 4.349 1.270 
45. Keeping current AS en NOes20 enero ee aM cee 
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The respondents agree very closely on the expect-= 
ed behavior of an instructor in using curriculum guide- 
Times provided by the Institute, and in keepung the Ssub-— 
jecemilacbecwOL  COULrSes GCUEDENE. Milne Wr eauvesu cia, erence 
im pebception occurs on the expected behavior” of an 
wMisiruc tor if adepting subject matter content to, previn= 
Cial needs over national neéds. The SALT respondents 
perceive that provincial’ needs ake expecved To cake 


precedence over national needs "often", whereas NALT 
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respondents perceive that this is expected only 
“occasionally. Both groups’ responses suggest that 
an instructor is "very often" expected to obtain approval 


from the Division Director before making course changes. 


TABLE 4.5 


industrial Division Instructors' Perceptions of “Expected” 
BenaviOrgoOs ang insterutetestTechnoloqyveinstructor in 
influencing Student Enrolments 


Rey wey Group A) SALT NAIT 
Item Number Mean Se ir Mean Sede 
ie SE teban alee ele keels eye bank ¢" 2 eel 2 ele a. eae 1. UO 1 

Career days 

13. Setting prerequisites Aiea Merete SSE TE ee ILS Ve 

ZoeseONecLoOuLing admission 2009 7 Ue lo eGo eee oy 

49. Accepting student SetGoe diwaos 3.442 2.501 
quotas 


The two respondent groups are in general agree- 
Meiceony two expected activi ties  Ofjanianseructor, ser— 
ting prerequisite subjects for his courses and accepting 
Stamiastucent ratnosasetry by sacdministrabion< EGnechebtarse 
activity, the) response mean is between "often and 
toceasionally!',vand 2n theysecondlactivityabetweene"Vvery, 
Gheenigaidetorcentts 

The two groups have, similan) perceptions,on 
whether it is expected behavior of an instructor .to 
participate in high school\,career-days* to promote enrol- 


ment in the instructor's program. SAIT respondents 
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mncLcate that an inéstruccor is "often" expected: te 


participate, whereas their counterparts state less than 


Boeccastonally'. 


Comparctson lot sbusi ness eDiviision finstructons (Perceptions 

In Table 4.6 the perceptions of Business Division 
instructors are compared. 

Ener owly Signer rvcare "di tterence ncted Ts there 
Perceptions, of the actual" behavior or an Instructor in 
encestng mechnods of instruction. <in Table 4.7 tehisrdit— 
Berence sis analyzed by “individual atems in® that activity 
group. 

The closest agreement of responses occurred for 
Leeieroo site itad CO dO “with the instructor berng waver — 
able to students at all times during regular hours if the 
instructor was not in class. The mean response was "very 
Owes 

The greatest difference in perceptions of actual 
beha, P*eecurrea on Dtem. 39 in which, che activity 
described was the preparation of written or practical 
examinations. The NALT respondents replied that this 
Was actual behavior almost "always". The SALT respond-+ 
Site perceived this as occurring Wess of ren. Their mean 
response was between "often" and "very often". 

Almost the same degree of difference occurred in 
there perception of whether technical skills were empha= 


sized more than technical knowledge. SAIT's respondents 
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TABLE 4.6 


Business Division Instouerors! #Perceptions of the Roles 
Steal hnseteuce Of Technology, Inseructox 


(All values are probabilities of t) 


AoE ty Groups Behavioral Prescribed Normative 
em OOS Le Oe U2ae 0.453 Sei es| 
methods 
Zou nccing as member, 0.327 0.286 hess SPS) 
of profession 
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learning 
4. Developing O.817 0.801 Osco 
ar Ohigiie sen bis i bbaN 
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with community 
6. Accepting 0.613 02051 Os) 
regulations 
7- iIntluencang 0.0359 es 000 0.475 
enrolments 
8. Performing non- Oo OG 0.706 OES beh 
routine tasks 
Cem oOrelel Dern eld 60.307 Ow oe Onn. 
extra-mural 
activities 
LOsebarticipacang in. 0.:/ 51 0.094 0.748 
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indicated this actual behavior "occasionally", whereas 


NAEP respondents tncicated “often: 


TABLE 4.7 


DUS ess DIMES TOnaLns eauClOL os mr ereceptions or MACTUaL!’ 
penovrOr Of an liste ero, TecnnoLogyv inst oucCe On si 
Choosing Methods 


Reclvircy Group. SAIT NAIT 
Item Number Mean Sd. Mean Sed. 
&. Taking field trips 2e1I8 Oso te 2 eh29, 505959 
18. Using variety methods StS oe Ue GO sires ae Oy shy! 
21. Emphasizing advances eipemee. Abe el) 42-107 (0.665 
Pos BNphnasi sing skills Ceecce) Weoon 37036 gi427 
b2ee Preparing plan Sie ed ee early 1 Os OD meee eo 
39. Preparing, exams Se SO le Lewes aeso07 tO. 3 bw 
46. Remaining available 3205609. Oe dag 34925) Skee U 


Mhereawas, also, a difference for Item 21, 
although the degree of difference was less than for 
either Item 29 or 39. For Item 21, respondents were 
asked. if instructors actually emphasized the new advances 
iether subject Matter. The SALT respondents stated 
NOfeenw mand NAuIemespondents “very often’. 

The other activity items showed only minor 
degrees of difference of less than one division on the 
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Technolagy Division Instructors! 


TABLE 4.8 


SG niet MeUCes OF LeCninolocy ins cructlor, 


ACtivity Groups Behavioral Prescribed Normative 

Pee Choosing Os O25 * 0.070 Oreos 
methods 

2.e Acting as member 0.569 CE very Os 399 
Of Prot esision 

bee Directing OS O02 0% 002 * OelLlg 
learning 

4. Developing Ga0 Si. * 0.204" e770 
curriculum 

See bia soning 0.060 G's Oa 0.404 
with community 

6. Accepting 0.089 ee Low OC son 
regulations 

7. Influencing 02087 0.057 W379 
enrolments 

8. Performing non- User ia. e555 ie aie, 
routzne tasks 

O.eParticrpoating in’ 02056 0.856 Oe OAS) 
extra-mural 
aeCuVictLes 
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Perceptions of the Roles 


Asterisk indicates a Significant cdiftrerence” in "groups" 
Kesponse at p=.05 level 
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Comparison of Technology Division Instructors: mer cepulons 

Teennology tUivisLon 2nscructors, perceptions are 
shown in Table 4.8. 

There was a Significant difference in respondents' 
PereenuiLon, Ofsethie sinstructon's. “actual” and "directed" 
behavior when the two groups! mean of their responses for 
the total number of cue items was compared by using the 
Gercest. ine probability of thevelue for the behavioral 
role was .008 and .O1l for the prescribed role. 

the iristructors in the Technology Divisions of 
SAIT and NAIT showed a greater degree of difference in 
tieiG perceptions (of the instructor's roles than, dia 
their colleagues in either the Business or Industrial 
Divisions. Moreover, there was a significant difference 
in perception between the two groups of respondents on 
the behavioral and prescribed roles on Activity Groups 
3 and 4. 

There were more significant differences shown for 
the prescribed role than there were for the other two 
roles. There were no significant differences shown for 
the normative role or "expected" behavior of an instruc-— 
iG bie 

in Mable 4.9 che Giirerences fore uiecslecinioiogy 
ifistructors' responses forvACtiviry Group 1 are analyzed. 

The least difference in means was for activity 
Item 39, "Preparing written or practical examinations”. 


The responses would seem to indicate that technology. 
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instructors are perceived as actually preparing their 
Own exXaminations almost "always", instead of having them 


prepared by otherse 


TABLE 4.9 


PeennoLrogy Uevrston Instructors Perceptions. or “Actual” 
DeVere Ofe Ane neti tue lOn Technology ner ricror. 4 
Choosing Methods 


PGs fe GOL SALT NALT 
item Number Mean sed. Mean Sede 
Osielacing tleld=crips 2a Phe ot he a Wy) ops) 26400 15020 
Lo.) Using variety methods Seo peo) ou) 3.945 1.044 
21. Emphasizing advances 3609). 208 Be O Pom ee One 
22e erOnNestzing skits Ceol | Teas 22909. Te04aL 
Deemer epaping plan 2.0648 0.940 Spe eyer ar Ue! 
39. Preparing exams Awol o "Ose! 4.691 0.466 
46. Remaining available 3.955 0.844 44164 O,612 
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The remaining items show a range of difference 
between tne means from 0.4 to 0.6, Or approximately hale 
a scale point. This would place mean responses Crans= 
Jaced into degrees on the Likert-type scale between 
Weceas tonal ly" sand: "often" Wor Mirela Trios very sor Gen 
Bicdscligntly bese, f0r Using, a “Verirevy or Veaching 
methods", and emphasizing "skills over knowledge", and 
between "often" and "very often" for "oreparing and 


following a teaching plan for each lesson presented." 
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TABLE 4,10 


mLecnnology Divestoen Imstruetors '’ Percentrons "ot "Actual! 
Pevavior of an. instituce of Technology Instructor in 
Directing Learning 


AeELViLy Group: 3 SAIT NAIT 

Item Number Mean sed. Mean sd. 

il. Preparing lessons Ped Wend in Wiles iF Sec 2 elle 

Lee Giving subject Peo) era | 2e4007 1.382 
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devices 
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Gieeeroveding “additional 36000 =). 1.U069 3.764 0.881 
Lis tauctLon 


The greatest difference in’ perception of the 
two respondent groups occurred for Item 12° (Table 4.10) 
where they were asked to estimate the degree to which 
an instructor actually gives equal emphasis to non-—trade 
Of Ton-ctechnicalesubjects.s “he NALT response mean fel 
half way bétween "“odcasionally and “often'"s* "ine SALT 
mean £611 between "never" “and “occasionally”. ) ‘Based on 
these results it would appear that the respondents in 
both Institutes perceive instructors as actually attach- 


ing more importance to technical and trade subjects 
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than they do, perhaps to academic subjects depending on 
how they may have interpreted the terms non-trade or 
non-technical. 

Both groups of respondents agreed that instruc- 
Leresactuallyforovided additional instruction outside of 
regular class hours to students who requested help 
(Gren 2/7). NALT respondents perceived thie ae actually 
occurring slightly more often than their SAIT counter- 
parts when then response mean showed "very often" com- 
pDatedmce Sorren for SALT. 

About the same degree of difference in percep- 
tion occurred for Item 26 which sought to determine the 
extent to which lesson preparation time was considered 
as part of work load hours. NAIT responses were "very 
Or ven’ Jand SALT s often. 

There was close agreement on the use of audio 
visual devices (Item 25) with both group's response 
mean between "often" and "very often". 

Appacently TmsceuUcltOrs Are soc Sxpecleds 7o 
Peovirderrormal Leports On WOrksnoOps Or seminars cides ney 
Attend (item 19) since both Groups perceive “an instructor 
Gspocuual tye reporting less cham Vorcen. 

Both SAIT and NALT respondents perceive an 
Wnetructron as actually spending more cime 2n preparing 
bessons than do teachers in the secondary school system 


acpaceast.'otten'. 


4 


- 


a eae ee 
-  ) a6 Shed nn Sead bisrrstiat 8 ma 


saidari teat) Dasani ie a 
ta ahles¥o nolaalsieRi Leal ibbes bit 
; gies betesupe2 onw sonetinis dg 
vilegsaon aB Ziad hpevisnied sc lmaad aba 
7S51NI2® Tras edicts 4eric asiae ‘amt ‘nGlie 
—neo “esigeo yosy" bewdde: Macm narickjaers ware 
TAs ae Miner ¥o" 
~if55: = tt ($Sne121 210-80 ‘Seuges Ghee a sues 
ata anikiiessab od sdouee vigtiw ss steel set nosrmsane ai 
isnegcifaaes <aw avitonaitpetsgsta aéeeql ozaw ov aipzne: - 
wtey” euewesdacgesi TiAa <facri cee aanv 4 ay 
— 
~tedae aCPTAR Dos os ou 


Shouse to sav 62° ne 712eelwea Sania saw a ae “7 

az2h0§70% 2! noetp cis0d dSo tES adel) “aeoavon ca 

.""etlo av" ite “caste” neewred re an 

ov S5J29qx5, Jan 438 anetatudeqs yisneseqnae - =e ee 

yes t5a7 23Btl Mes 46 ejadalsiwe hr sc20q95 \L6iihd eplves o% 

TOdoasenl Ps BVIishSI94q: aquoipy (206 aos cez most) onette | 
sisisio" ene asd, peidseqas ilaoden ee a" 

te sy lscmegeadaseaouess | TIAM Bae TIAE (od ; a 

patrage) a0 ens sion palatege giseudde ee 

7 metas: Looe YAsbnosss sno 41 Sng timedals Bild. - 7 : 
a | <a pal : 7 | 

a 


z 


: 


7 


7, 2 | a 


TABLE 4.11 


TechnologyeDivisionginstructorsd PérceptionssofatiActuai" 
bevavyror jor “anJinstitute of Technology anetrucror ain 
Developing Curriculum 


RoOriVECy. Group a4 SAIT NAIT 
Item Number Mean sd. Mean Sede 
1. Obtaining opinions ZeD0057 0.905 20009: 0.940 
9s Obtaining approval Sigil Da amie ek PVE) aS RY as: 
24. Developing outlines Oe) oy eae BREE Ae Ga ahs 
SP lemedapeing, content e909 141i 2e0/ Oe tol 
34. Using guidelines Sie et oO e605) Lee 
45. Keeping Current Snare hl Jak 4.345 §0.645 


The items in Table 4.11 arranged according to 
the difference of the means from greatest to smallest 
are Leemse Goel, o4, 9, ¢4, and 2. 

The NAIT respondents perceived that instructors 
SeCuuUali Vy. KeDL, Goear Courses currence Decweem "Very rouceny 
And Nalways!',.as compared to the SAIT group's responses 
which were midway, between "often! and, twery often! ltem 
45). 

The mean responses for Item 31, “adapting sub— 
ject matter content to meet provincial. needs. over national 


needs" would suggest that neither group attach a great 
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67 
deal of priority to provincial needs. “The NAIT group 
peLrcesvetantinstructorvactual ly deingPthis? more than 
USacasionally wand lcnevsaAlTrgreup Voccastonariy'4 

There is less difference of perception on the 
inskouctorPsPacttalMbehavior in using curriculum’ guides 
previdedobysthesinstitute (item 34), -and in=obtainineg 
the Division Director's approval before making changes 
(Item 9). Responses for Item 34 showed that both the 
SAIT and NAIT groups perceived this as happening more 


Efarerortcen' ytande'ofrten™ tor Ltem*9. 


TAB UI ae elie 


Technology Division lnstructors! Percepiionsno “Wirecteds 
Behavior of an Institute of Technology Instructor on Acting 
as a Member of a Profession 


RG@ervicy Group 2 SAL NAILT 
Item Number Mean S.de Mean Sed. 
de LMpLroving ear UG. cade ae 2elGo” Viieaay 
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8. Becoming member of a 16450 (0.826 Prowl oe tele Cees 
professional group 
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Sional image 
CO eLy iio On ist Lute Ae OLR ERS EE | 103 Ji) epee 
Lore course 
Ope EieOLinig Lit Leva tl. 220 203588 1.304 
University 
Ave Refraining from 1 COO rd eee 20408 1657 
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There is a full degree of difference measured on 
a five point scale in the response means of the two 
groups of respondents concerning the extent to which an 
instructor is directed to become a member of an educa-— 
tiLonalwor professional organization (Item 8, Table 4.12). 
NATT respondents indicate that” this ts directed behavior 
one Nalt "degree more than "occasionally", compared to 
sAIT's one half degree less than "occasionally". Either 
way it would suggest that such membership is not a 
requirement of the Institutes for their faculty. 

The NAIT group perceive that use of the library 
for professional development is directed behavior "often", 
compared to the SAIT group's response more than "occasion- 
ally" (Item 50). This response may be influenced by 
the extent to which In-Service Training Program instruc-— 
tors give library assignments to trainees. 

te as suggesctea by the data tor ICeMN 47 chao oue 
NALT croup ipencedvelithat ~mstructorsmare wiamected) co 
tefrain from accepting other jobs ithan teaching more than 
loccasLonallty'tcompared=tonthe ALL) group 'Srales syechan 
Neccads onal Dylt. 

Almost the same degree of difference occurs for 
Item 36, "enroling in university education courses leading 
to a degree," and “improving professional qualifications 
without receiving financial assistance" (Item 7). The 
NAIT respondents perceive this as directed behavior more 


than "occasionally" for both items. 
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TABLE 4.13 


Technology Pavision Instructors' Perceptions of "Directed" 
benavVlor Of fan Institute of Technology Instructor in 
Directing Learning 


ie Vc Ve GpOupt 3 SAIT NAIT 

Item Number Mean Sede Mean Sed. 

ll. Preparing lessons 2.00092 e052 eee eros 7 ete 

igeeGiving subject PecOO) 1.704 1.395) Leads 
equal emphasis 

Pome cove ding sormal Zale OF ahs Cre yS Zoos hls 340 
Re lOmus 

ZieeUStnG Audio Visual 20500 OFSaG Sooke lye oe 
devices 

EGG Muda ng preparation COLON TAN eseysyrl Eyal) aRAls ey S 
Piniew.T “work, Load 

Shee COVEGLING additional Ceo) SO. 7 oo Sess Lea Oe 
Ei sasictie kon 


Nait respondents perceive that instructors are 
directed to provide additional instruction outside of 
réegubarenours tovstudents requesting help ‘very often”, 
compared to SAIT respondents' perception of slightly more 
Mianeieecas onal ly” (ltem 37). "A slightiy larges diticer— 
ence between means occurs for Item 26 "considering lesson 
preparation time as part of work load hours". The NAIT 
mean at 3.57 lies approximately half way between "often" 
and "very often"on the five point scale as compared to 


the SAIT mean of 2.1 that indicates "occasionally". 
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mheotnird Greatest Girrerence is shown tor teem 
ll "Spending more time on the preparation of their lessons 
modi co secondary school teachers". The NAIT mean at 
2.86 iseclosest to Votren". “The SALT mean cr 2,00 trans= 
lates to Noccaslonally's 

There is close agreement On Lcens ele ramcesLo, 
"giving equal emphasis to non-trade or non-technical 
subjects", and "providing formal reports on professional 
workshops or seminars which they attend". Both groups 
ipdicate that the activity noted in ltem 12 1s directed 
behavior "occasionally", and between "often" and 


“cecastonally” ror item 19. 


TABLE 4.14 


Pecninoglogy Vivisitom listructors’ Perceptions of “Directed” 
Behavior Grooan inSstituce of Technology instructor an 
Developing Curriculum 
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Aecivity Group 4 SALT NAIT 


Item Number Mean Sede Mean Sede 
Oca Op lia Otis MEL Ghs BOee IST L624) 70.983 
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24, Developing outlines 3eh00 7.095 4.306 0.871 
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Items in Table 4.14 arranged according to 
decreasing degree of difference of means are 9, 24, 45, 
34, 22, and I.. A full degree of difference occurs 
between respondent groups on Ltem 9; “obtaining divicion 
director's approval before making changes in subject 
Matter content", decreasing to one fifth of a degree 
diviarence ror item 1, “obtaining students! opinions 
before initiating changes in subject matter content" 
wicems4). SAIT staff perceive that an instruccom is 
"“wery often" directed to obtain the director's approval 
before changing content, whereas NAIT staff indicate 
vor wen. 

It would appear that both groups perceive that 
instructors are directed to prepare their own course 
outlines (Item 24), which suggest that instructors are 
seen as having some choice of content material for their 
subject. 

Neither group's mean suggest that instructors 
are perceived as being directed to give priority to 
provincial over national needs more often than "occasion- 
oe AL 

When respondents' perceptl1ons. GF Lhe extenw co 
which instructors are directed to maintain contact with 
the outside community (Table 4.15) are compared, the 
greatest difference of opinion is noted for Item 40, 
"Maintaining membership in the trade unions or profes= 


sional associations in which they were associated before 
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becoming Institute instructors". NAIT respondents 
indicate that this is directed behavior "often" compared 
POmov. L respondents  sreply occasionally. 

the mean of the responses, for each of the items 
making up the activity group are consistently higher for 
PueaNAlLTsoroup..,al though inno instance. doesme wiean snow 
an imcidence much higher than "often". 

The least difference occurs in their.opinions 
of whether it is directed behavior to provide potential 
employers with an assessment of a student's class per- 
formance and record (Item 5). Both groups agree that 


titemiappens siightiy more often than Uoccastonaliv ls 


TABLE V4. LoS 


Technology Diatsi:on LTnstructors" Perceptions jot “Direcced"™ 
Beéhiavior “Of an institute “of Technology Instructor, in 
Liaisoning With the Community 


Pave Lv eG BO UD. S5 SAIT NAIT 


Item Number Mean Sede Mean Sede 

5. "Providing assessments eeu Lease 2eGbe Lees 
Zam MaAtnearning rapport 2a 000 eile foo 3.296) 0.000 
40. Maintaining membership 2.000 1.589 Sek Gow ds 2G 
AbeePLEoOviding counsel ie! JU eo Le Ow ola 
ae. Soc erming publ IC vente lie 6 ale yeh ew! 32-306 1.584 
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In Table 4.16 SAIT respondents indicate a strong 
"never" in their perceptions of behavior directed toward 


negotiating with the Public Service Commissioner on work 
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loads (item 27), and on reporting problems of salary 
placement to the Deputy Minister (Item 28). For the 
same items the NAIT respondents' means indicate a 
response Or, siightily more than "never". 

NAIT respondents indicate that they perceive 
tiatean instructor 1s directed to obtain permission to 
use Institute equipment for personal use (Item 3) more 
often than do their SAIT counterparts. NAIT's mean 
response of 3.77 is near "very often" compared to SAIT's 
mean OF 2.95 which is near “often”. Both groups reply. 
thet anstructors are directed “occasionaliy”) to.dis- 
Gourage the use of tools or equipment for other chan 


regularly scheduled day classes. 


TABLE 4.16 


Technology Division Instructors’ Perceptions of, “Directed’) 
Benaviuoc ice an tnetituce om Mechnology Instructor ian 
Accepting Regulations 
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SUMMARY -- CHAPTER 4 


In this chapter comparisons were made between 
the perceptions of SAIT Industrial, Business, and Tech— 
nology Division instructors of the “actuals "directed, 
and "expected" behavior of an Institute of Technology 
instructor, and their divisional counterparts at NAIT. 


Responses to cue items on the instrument were 


on a continuum from "always" to "never", and weighted 
always - 5, very often - 4, often -—- 3, occasionally - 2, 
and never —- 1. The mean and standard deviation was then 


computed for every item on the questionnaire. ltems were 
assembled in their respective activity group sub-sets 
and the accumulated responses to the sub-sets compared 
Dau oliGumcie Cotes Of SLONIEI cance. 

The data indicated significant differences for 
HiMgUustr ial ULViSLON LHSTEUCTOrS Im “Cheal  percepilonsor 
Cie actual anc directed behavior of an’ Insticuce ins truc= 
tor in accepting regulations. Analysis of the individual 
cue items in this activity group (Table 4.2) would suggest 
that SALT respondents believe an instructor actually 
engages in the various activities shown in this sub-set 
more than do the NAIT respondents. The highest SAIT 
BaAvlicgawas c1ose tO “very often" for the activity described 


as "obtaining permission to use Institute equipment for 
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personel wusel 

Ochner differences ins perceptions: of, Industrial 
Division instructors appeared for the expected behavior 
OcReoneeunehruGroreimedeveloping curricula (Activity. 

Group 4), and influencing enrolments (Activity Group 10). 
ty would appear that SAIT respondents. perceive that an 
instructor is expected to adapt course content to meet 
provincial needs over national needs more often than 
their counterparts at NAIT, just as they perceive that an 
iyist Ructoryiisyexpected to: influence istudent- enrolments 
more often than does the NAIT group. 

In considering all the data from the Industrial 
Devis Lon) respondents: at would appear) that, there ane very 
few outstanding differences in perception of the various 
AGwHey HOT Se wOR war tins bouGbor whem she scwo, Groups. ane 
compared. 

The Gomparison of the Business Division. instruc 
tors’ fésponses’ indicated even tewem significant ditier= 
encesethamw the Industrial Division. The Business 
Dinvistoneinstructors .only difference -in perceprion was 
for the actual behavior of an instructor in Choosang 
Meacnodse Activity Group 12). fhe mean of the NAL iere— 
sponses Was consistently higher for activities listed 
4m this sub-set than that of the SALT responses. both 
groups were positive with regard to how often such 
behavior occurred rating it "often" or higher. 


Data from the Technology Division respondents 
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66 
Sioweca a Greater number of significant differences than 
did the data from the Business and Industrial Division 
respondents. The Technology Division showed significant 
Gimrecences. LOC Enree activity groups, on anlinstructorts 
Deneviordl role, five significant differences: on ‘an 
instructor's prescribed role, and no significant differ- 
ences Oliva instructor's normative role. 

in two instances, significant differences were 
shown in the data in both the behavioral and prescribed 
role percéptions for the “Same “activity.” Wor example, 
treFabve *22e -Che probability “of -t value for r'pevel oping 
ecurrrveulum" “CACtivity Group “4) "was. 002* forthe benav— 
ioral and for the prescribed role. Moreover, the mean 
Gr =the responses tor both groups for alld che activity 
items on the behavioral and prescribed role of an instruc- 
tor showed significant differences in perception between 
Cie CWO GEOUDS . 
Included in this chapter were the detailed 

analyses of the cue items in activity groups for which 


significant differences were indicated. 
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CHAPTERS 


ANALYSIS OF THE DATA 
IN TERMS OF SAIT ADMINISTRATORS! 


AND SAIT INSTRUCTORS' RESPONSES 


Compan sons of sSALTT Administrators" JandsSAIT. Instructors’ 
Responses 

In Chapter 5 an analysis is made of the data on 
sAlTTadmanistrators’ and instructors’ perceptions of tne 
mwaGtiai.. "directed", and “expected” pehayior io. ian 
insta cuce- Or Technology instructor fer eachsort therthiree 
Customs wOf Ins cructs On. 

Significant differences in perception of an 
instructor's "actual" behavior were indicated for the 
S0nitivstraccrse’ and the Industrial Division instructors 
on ‘Choosing methods" (Activity Group 1), and "Perform-— 
ing non-routine tasks" (Activity Group 8). When admin- 
istracores and Technology Division instructors percep= 
tions were compared significant differences were shown 
for "Accepting regulations" (Activity Group 6), and 
"Performing non-routine tasks" (Activity Group 8), 

a Wem Oe Lg 

When the two respondent group's perceptions of 
an instructor's "directed" behavior were compared sig- 
nificant differences were shown between the administrators 
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Pet Administrators and SALT Instructors! Perceptions 
VieeicrnOLes Or ary ist rture of "Techroloqy sis taucTtor. 


(All values are probabilities -of..t) 


Roles 
Activity Groups Dvsn. Behavioral Prescribed Normative 


Pen ClUOOSING Ae eos OS otc 0.408 
methods De 0.324 Oyapnor3 0.455 

Ge Oc i Ore as? 0.463 

SF Wachee 3 Qe em 0.440 Oe 92s 
member of ide 0.555 0.473 Ooo 
profession Ce 0.867 0.075 0.564 

Soe necting ae 0.648 0.588 Cees 
learning Ds heed ods Ooo 2 0.470 

at O2aes Gs205 OP ots) 

4. Developing ais ORES) cee eo 
CuLrreuLUum for eee Or Odiae 0.346 

Gi Oesog, OcOL4* 0.409 

Jans LAaSOna ng Ae 0.640 0.260 0.564 
with Ds O7,10S O2373 0.668 
community es 0.546 Oe as 0.624 

6. Accepting ae 0.800 0.574 0.669 
regulations be Oculus ue, Gee oo Ose 70 

Cie Oss Chey are 0.401 

eeeliit LUENC LNG ae Oe eo0 Oeol 7 0.890 
enrolments ioe Oui O61 96 0.696 

Ce OMS) Oe? OSI 

8. Performing ae Or. Ol de Oeco? 0.164 
non-routine lor ress Uae OP crake: 
tasks Gs ORO ey 0.502 0.637 

9. Participating ae Qsuadat ORS RS Ps) Dost bis 
in ex-mural De O03 0.960 0.394 
ACciVitLes Se aoe 0.3038 Wee 
LO se Participating de 0.828 0.203 0.494 
im decisaon be 0.974 0 AGS O.'909 
making a 02930 BP OL Os ie 0.862 
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* Significant difference at p=.05 level . 
ae Industrial Division b. Business Div. c. Technology Div. 
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and che Business “Division, and = Technology Division 
InSELrUuctors on "Developing eurriculum'mMActivityecroup 4)% 
The only other difference in perception of 
"directed" behavior was between administrators and 
technology Divisron= instructors on WParii¢apatidngs an 
decision making" (Activity Group LODE 
There were no significant differences between 
the two group's responses for any "expected" instructor 


BaCCLVECLeS 


AP LM ee 


SrLiSncdniatstracors and -lndustrial Division ginsccouccors! 
Perceptions of "Actual" Behavior of an Institute of 
Technology sinstructor on Choosing Methods 


RCciv Ly ae oul Dw Administrators Liiseeuceors 
Item Number Mean Sod. Mean sd. 
Gaplacing field trips EZ MOS ORC 6 Pa Sayikieh <8 ailase nals 
18. Using variety methods 2.500 0.577 Sel Als loo 
als Bmphasizing advances Set oo ees OU 36/4) 70,903 
292 ebmMphasizing.skills Ze how. 500 apache Walon 
32. Preparing plan 26000 0.516 Sie On Umeda 7 
39. Preparing exams Ce 0 ers J a O40 Ue ee 
46. Remaining available ie OM mCi Oiler A.Q00s gis LOS 


en 


Activity Group’ ly-»Choosing Methods CRAP eee ce) 


TnavustotaleDivisLon LAStrUuctOrs. ratesan- ins cruc= 
tor's actual behavior in choosing methods of instruction 


consistently higher than do the administrators, except 
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POr Ene One activicy of “Emphasizing skills and stnow— 
Ledge" (litem 29). In this instance adminigtrators 
tacieacesthatsichwaction occurs slightly more vorten 
than do the instructor respondents. 

the greatest difference in means occurs for 
ttem 32 °"Preparing and following a teaching plan for each 
lesson presented". The administrators' mean would suggest 
that instructors actually do this "occasionally" as com- 
pared to the instructor respondents' response mean of 
Seo Which places the incidence of the occurrence of the 
behavior approximately midway between "very often" and 
MOGeEeCtiL. 

AGdMIMGScratOnrs also perceive thaw Instructors 
use a "Variety of teaching methods" (Item 18) halfway 
between "occasionally" and "often" as compared to the 
instructors' mean response which is near "very often". 

Instructor respondents perceive an instructor 
as actually "Remaining available to students at all times 
dUninggrequbansworking, Nhoursmit now conductingecilasses'! 
(Item 46) slightly more often than administrators when 
they indicate "very often". 

Almost the same degree of difference pertains to 
"Preparing written or practical examinations" (Item 39). 
The instructors! response is close to "always" and -the 
administrators! "very often". | 

Instructor respondents Feeleuhia Gean@isis uauGLor 
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is more inclined to emphasize the latest advances in 
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Ssubjectamatter content than do the administrators 


Pee 21) 
The degree of difference is approximately half 


egceqcrecstOrgltems 6, «21539, ands46, -andvonesand oye— 


halradegrees, for Item 32. 


TABLE 5.3 


PALieAdMInistraters!' and Technology Division instructors, 
Perceptions of MActuab’obehavitorsofCankinstiuucevor 
tecnnology Imstructer on Accepting Requlatcions 


AcGavaicyaGroupre Administrators Enscavciores 
Item Number Mean Sede Mean Sede 

S.)9O0Dtain qpermission Seo) Uo PRALORS EL Seta Oh 
15. Follow procedures el o0SNico00 ie ola Pea 64 
27. Negotiate loads O00 0.000 PRO Re Ne AOR eers 
28, Report problems Leese 2's 200 ee h sees (03 
48. Discourage use Se) Us ou: Zaee eS 


Pov oro ous CCeD LING eReguUiattonus Citei ss Swe) 


ThewsAnt administrators perteive thateinstruecors 
actually discourage the use of shop equipment for other 
than regularly scheduled day classes more often than do 
the instructor respondents (Item 48). About the same 
degree of difference exists between administrators' and 
eee ad perceptions aa "Obtaining permission to 
borrow tools for personal be eas shops for which the 
prtryetor is Ler Ree aol (Items). The instructors 


indicate that this happens slightly more than 
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Fie? 
"occasionally" whereas three-quarters of the administra- 
tors believe that it occurs "very often" and one-quarter 
believe that it occurs "often". 

Both respondent groups are in very close agree- 
ment that instructors never negotiate work loads with 
the Public Service Commissioner (Item 27), or report 
problems regarding their salaries to the Deputy Minister 
or Minister (Item 28). 

fhe administratersParey alsoyuinelinedyto 
believe that instructors actually do follow established 
procedures in referring unresolved problems to the 
Minister "often" as compared to the instructors" response 


SL #eest than: “oeccasionaily”. 


TABLE 5.4 


Sekt AoOMinwstrators' and Industrial Division instructors: 
Perceptions of "Actual" Behavior of an Institute of 
Technology Instructor on Performing Routine Tasks 


AGrivaty Group, 6 Administrators Dnecruc cols 
Item Number Mean Sus Mean Seve 
4. Using technical 3.750 0.500 4.000 0.832 

services 

Woe Performing Guberae all 2? . 200 Oresy/a7 S.,0Su re oy 8) 
tasks 

30. Preparing 2 How WOse2o7 4.000"  £,000 
demonstrations 
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Activity Group 8 - Performing Routine Tasks (Table 5.4) 

This activity group referred to routine non- 
SiechuctiOnal tasks performed by Aanstructers,.. sine 
responses indicated that the greatest difference in 
perception between groups occurred for Item 30 "Preparing 
PavordtoOr JeOr siop cemoncstractone’. The sinsteuclor 
respondents’ mean equates to "very often", and that of 
PiemoCmiiiLoteacors. less thane or con. 

The instructor respondents consistently rate 
ENeGyInecTaence of each of the four activities si tsted in 
the sub-set higher than do their administration counter- 
group. ltt would appear that the instructors perceive 
an instructor as actually spending more time in perform- 
ing routine non-instructional tasks than do the admin- 


mocractorcs. 


TABLE 2d. 8 


SAlieAdmMinisteators!andsTechnobogy Divissoneinstructors' 
Percestions of "Actual" Behavior of an Insticuce of Dech= 
nology Instructor)on Performing Routineslasks 


Role ToyeGrouD.o, Administrators LnSteuUctors 
Item Number Mean Sede Mean Sede 
d-eUSslngactechniica) Jil iene sO) 4,045. 0.785 
services 
LOyeRPexrtorming clerical Let) Vee Ue ec! Se ees ie 
tasks 
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Table 5.5 gives the Technology Division instruc- 
tors' response mean compared to the administrators' mean 
SVNPenessaMe activity group items as for the industrial 
Devt se On ens tructors In Tan le. ste 

In comparing the Industrial Division and Tech- 
nology Division instructors' means, the values shown 
for the Technology Division responses agree closely with 
Lhnose Of ythe industrial Divisionvexcept onsitem= 30; 
"Preparing demonstrations". The Technology Division 
instructors perceive this as actually occurring less 
often, than vtheir colleagues in the other Division, but 
Stidd more orten than do the administrators.) Presumably 
tois may accounted for by the Institute practi ce on 
having laboratory technicians employed in some teaching 
areas to assist in setting up teaching demonstrations. 

About the same degree of difference between the 
Valuesmtonl the instructor and administrator responses 
exists for the other items in the sub-set in the Tech-= 
NOLO. DinvdisOm wables daw nriehesaincustrial bavisvon 


table. 


Activity Group 4 - Developing Curriculum (Tabi er 56) 


In Table 5.6 the response values of the Business 
Division instructors and the Technology Division instruc- 
tors are shown in one table and compared with, the. admin- 
istrators' response means. The values being compared 
are for the respondents' perception of the "directed" 


Vole of an institute instructor. 
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SALT Administrators and Business Division and Technology 
Division Instructors' Perceptions of "Directed" Behavior 
of an Institute Instructor on Developing Curriculum 


PeGLivVcy worOup. 4 Adminiserators  InSerucrorsme oii. 
Item Number Mean Sed. Mean sed. 
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The administrators apparently perceive that 
instructors are directed to obtain student opinions 
before initiating changes in subject matter content more 
often than do the instructor respondents in both Divisions 
(tei lilen Lnecructors do noterater tac Scliviny as even 
being different "occasionally" whereas the soransteaeere 


perceive it as being directed "often". 
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There is somewhat closer agreement on the 
diceecclons given to obtain the Division Director's 
approval before implementing course changes. The Tech- 
nology Division instructors ‘and the administrators agree 
more closely at "very often" than do the Business Divi- 
sion instructors at "often". 

For dtem 24 "Developing their own course out- 
lines", the Sees Division instructors and the admin- 
betrators agreénthatethis «is tdizcectedmbenavior more than 
UvVeLyY OLten", Whereas thie Technology Diviston ane trucceres 
perceive this as occurring midway between "often" and 
"very often". 

The responses given to Item 31 "Adapting subject 
matter content to meet provincial needs over national 
needs" would seem to suggest that administrators are 
inclined to perceive this as directed behavior more than 
Vocecasionally! compared TO, the Instructors less «tian 
loccasitonally". 

The administrators perception of directed 
behavior on Item 34 "Using guidelines when provided by 
Phewinstatute'? isc ant unequivocally ‘always, asay udged 
frome ther standard, deviation: valuer or, 0. 00. 

Thee sae: percept lony ofa whet aso reet ede behav or 
fom tne aCeLVvity Dsynoty sha redsipy, themineLruccoresatccord= 
ing to the mean values shown for their response. They 
reply more than "occasionally" for the Business Division 


instructors and more than "often" for the Technology 
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There is fairly uniform agreement on Item 45, 
MKeeping Subject matter current” with the: Business 
DIVvESLOn GlOUp assessing stiiis behavior as being directed 
moreathan “very often'’, and che Technology Division 


instructors' response indicating more than "often". 
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eragl JAOministrators“ iandilechnology Diviston instructors’ 
Perceptions of the "Directed" Behavior of an Institute 
omy Technology cnstructor ton tDecision Making 


Peri Leva GlOUD sl) Administrators Ins ouerorms 

Item Number Mean Sprels Mean Giekic 
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A wr onomncedpdiiterencesinevalves=existselor 
administrators! and: instructors perceptions or an 
instructor's directed behavior in decision making.” ~Admin-— 
istrators' mean. values are consistently higher than 
those of the instructors' by approximately one and one- 
Baligeatreps Onarthe wiive point scale. Administrators 
andicate chat insteucter smarerdirecvederoeparticiparce 


inemaking instructional decisions sbetween very -often" 
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ande’aliways"™, but instructors reply "often, There, is 
Slightly less difference in response for Items 17 and 38. 
Item 17 makes reference to the instructor influencing 
presidential decisions on Institute operation. The 
administrators see this as directed behavior "often" 
compared to "occasionally" for instructors. The same 
ratings are given by each group co, Ttem 5o,eUExercing 
some influence on decisions relating to the planning of 


new buildings and instructional equipment selection". 
SUMMARY -- CHAPTER 5 


in Chapter 5 comparisons were made between SAIT 
administrators' and SAIT instructors! responses for each 
of the three divisions of instruction. Their perceptions 
Of an instructor's behavioral role, prescribed role, and 
normative role were compared by computing probabilities 
of t values for their responses. Individual cue item 
responses were compared by uSing the mean and standard 
deviation of all respondents’ replies to that cue item. 
The item sen ae translated into a corresponding position 
ONaenie tive point scale Used to COblec vt) percepulons. 

When the administrators’ responses to the ten 
activity sub-sets were compared with the instructors! 
responses, thére were four sets of activities for which 
Sucnat boatit differences in perception were indicated for 
tieir perceptions of the behavioral role. [hree seus 


Showed signitacant differences for The prescribed role, 
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but there were no differences shown in the respondents' 
PercepLLons «of che normative, role. 

When iets that showed significant differences 
were analyzed on an item by item basis the mean values 
for administrators' responses were generally lower than 
the Industrial Division instructors! on an instructor's 
actual behavior in choosing methods and procedures of 
SHSERUGELON .sandein pexstorming -routine non—insctructional 
tasks. The administrators apparently do not perceive 
an instructor as actually preparing a lesson plan as 
SELenmcawde GNC sIAStruCtTOrS, Of in USingvasVarleLy cox 
teaching methods. 

The administrators' responses would indicate, 
ale, @oilat they perceive an instructor spending tess 
actual time in performing routine non-instructional tasks 
such as performing clerical work, or preparing laboratory 
demonstbations, than,do,.the instructor respondents. 

When values of responses for directed behavior 
were compared, the administrators' responses suggest that 
they perceive ae instructors are directed to obtain 
student opinions before initiating changes in subject 
matter content more often than do instructors in the 
Business Division and the Technology Division. Instruc- 
tors rate the directed behavior as occurring less than 
fe eCeadopaliyibherdes the administrators perceived it as 
directed behavior "often". 


There was somewhat closer agreement on the 


j i vom 
iw 


ity 


¥ 

. Baie antl 
soutay cn Ser aaah met yh met fey 
weHs Gewal vf LBA: ohaicel 2sanojesn ger 
2'3QJowisdal me GQ "Sac auyueMe adite byt 
to 2970bs5a%q hos | zbuisom ciikeie is ot aobved 
fés Java das-Aat Siti toes passe tee fi OTe 
eV LSI) Tor) Ok Vi snsinges ase teude in debs eae 

5) You ooseol & oflieyfeiy (2 fseetos <a wsdouna wl a 


isiasy 2 MAU Al ao | Seessis Gn? ee? Ob Gare 
Pe : ' : - : 
S2H00tbnd bii/ew saanoq“es ‘iotsugeioinbs OAT e 
rag. i 
2634 PRPLUPSiia ASsoIUSISA:. in SwiSeu7Ssa yo? Jenz Paes i: 
GAG. bicsgevaiedenisaoht sataiso3 Pear IO 119g “i suits Laue : 
a) 
@-SASs0CGL PRATEGSIG.AG yAtow fev.3aelS PAlmMemsedq 2s f- 
ws 


i 
_ 
oe 
~e 2 7 

76S Zexvopne ssenicqne?'-zi¢exeadalisniba sila  Deasqmed | aw 


ie. 


as Gi =.645indivenl ob sadly agit 320n Soe ltaes setae 


Sones ai 2oeMMYars da ob peta. ,.asoelse 


2bivedad Os2os.it) 19% avséangest tu esuley aed 


(f2a730 of fisgaeiJb 5 aradovaveat 199 tac I 


Sidda-ml @ugnsds. gricsizind sacked andLakge 


“Jen <aerivit Yeo fommos? o> one We letv iG 


Y 


— 
a a) 


“ 7 
, ia _ 


7 i. aétd ort Taw Sd ise Solversa bstoessh and eae 
a i A 3 “" 
6 +5 vovisozea BiGFa1F Bin imis pila ShIeri, 44 ‘ : 
: » ‘ned to” wd viggtaed 4 92. 7 
ASEOLD: TA OniOe caw eet a 
7 7 


80 
directions given to obtain the Division Director's 
approval before implementing course changes. The Tech- 
nology Division instructors and the administrators agreed 
more closely at "very often" than did the Business Divi- 
sion instructors. 

For Item 24, "Developing their own course out- 
lines", the Business Division instructors and adminis- 
trators agreed that this was directed behavior more often 
than did the Technology Division respondents. 

the responses that were given to [tem 731i, "“Adaptre 
ing subject matter content to meet provincial needs over 
national needs" would seem to suggest that administrators 
are inclined to perceive this as directed behavior more 
piagier occas lonally' compared tothe 2AnSsuruccors ess 
tian “occasiopally". 

The administrators' response to Item 34, "Using 
guidelines when provided by the Institute", was an 
Mnedurvocal "always". The value for the standard devi 
ation indicates that all respondents answered in the 
same way. 

The perception of what is directed behavior on 
the part of the administrators was not shared by the 
instructor respondents based on the mean values shown 
for their response. They replied more than "occasionally" 
for the Business Division and more than "often" for the 
Technology Division respondents. 


There was fairly uniform agreement on Item 45, 
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"Keeping subject matter current" with the Business 
Division instructor respondents assessing this behavior 
Beebe ng directed more than "very often", “and the Tecn— 
POLOGVe LViISiOn. instrueters rating it more than "often". 
The data for Technology Division instructor 
Pespoudencs’ Bpereepeions Tou criesdi pecbedenenavior of 
instructors in decision making showed decidedly less 
Involvement by the instructor than that perceived by the 
administrators. The Technology Division respondents ' 
Meade were less than "occasionally" for two icems, and 
Peso eciaine Or ben (ror the Other remaining 2cem.) ine 
administrators rated the same items, more than "very 
Orceiwe.OL One and more. than “ottcen” for Ene uIee ew. 
The data that were detailed in Table 5.1 showed 
seven significant differences out of ninety possible. 
This would seem to indicate that the administrators' 
SiweineeruGrors’ perceptions of Che Various roles of gan 
Enstarute instructor were in rather close agreements. 
Witsaasslmption may be supported by Che date: tors the 
MOLrmative cole for which no Significant cirrerences 


were identified. 
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CHAPTER 6 


PNADYSLSmOleTHEwDATA 
IN TERMS OF NAIT ADMINISTRATORS '! 


AND NALT INSTRUCTORS" RESPONSES 


Comparisons of NAIT Administrators' and NAIT Instructors! 
Responses 

in Chapter 6 the responses of NAIT administrators 
and NAIT instructors are compared on their perceptions of 
the "actual", "directed", and "expected" behavior of an 
tna vecuLemoLyecnnology instructor. 

able 6.1 Ss a compilagnon of “ali sthe cara, used 
to compare the NAIT administrators' responses with those 
of the NALIT instructor respondents in the Industrial, 
Business, and Technology Divisions of the Institute. 

As in the previous chapter, when significant 
differences are shown, a detailed analysis of items in 
the sub-set activity group issundertaken., The values 
for the means of the responses and standard deviations 
are used to compare responses to individual cue items. 
The value of the mean can be translated into an approx- 
imate position on a five-pointsscale == Saiways every 
OuLecrigs OPten, occasionally, or never. 

When probabilities of t values are examined 
(Table 6.1), four activity groups show significant 
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TABLE 60. 


NAIT Administrators' and NAIT Instructors! Perceptions 
of the Roles of an Institute of Technology Instructor 


(All values are probabilities of t) 
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Activity Groups Dvsn. Behavioral Prescribed Normative 
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disparities between the two groups! responses. One of 
Enese ts accounted for by the Industrial Division oroup 
On ciel perceptions of the “expected'! role of an 
instructor on liaisoning witn the community Chet icy 
Group 5), two others by the Technology Division respond- 
ents on "Performing non-instructional routine tasks" | 
(Item 8), and "Participating in the decision making 
pvecess' -(ltemel0), and the third bythe Technokogy Mivi— 
SLOnenstructors' perception of the "actual" wole sor an 


instructor in the decision making process (Item 10). 


Activity Group 10 - Decision Making (Table 6.2) 


Poets 2 and So SHOW the MOSt sSigniticene 
disparities in response values. The administrators 
DELrceive sah insteuctor as actually participating jin 
influencing the Institute President's decisions more 
often than do their counter group, and in exerting some 
inolueice, on decisions relating cohe planning, Of mew 
DuesiGingasand=instructional equipment Selection. The 
two groups are in close agreement that instructors 
actually do participate in instructional decisions. 

Tiegse. findings scorrespond ractheg loss wero 
the sresults of comparing SALT administrators’, responses 
with those of the Technology Division LAS ChUGGOLea, § LHe 
SAIT instructors did not, however, rate an instructors' 
participation in making instructional decisions quite 
as high as did their NAIT colleagues. They rated the 


instructor's participation at less than "often" 
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compared to their colleagues' rating of very often. 


TABLE 46.2 


NAIT Administrators' ands Technology Pivisionsienserucrors: 
Pereceprtons of Actual! Behavior cfr an Institure of 
LecanoLogy=listrucror™ on pecision Making 
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Activity Group 10 Administrators ineteuctors 

Item Number Mean Se Cie Mean Sas 

LGOcmLOSterLuctcLonal 46000 0 e000 Seon. 302989 
decisions 
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decisions 
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Activity Group 5 - Community Liaison (Table 6.3) 

BR significant ditference in perception occurs 
between administrators and Industrial Division instructors 
who responded on an instructor's expected behavior in 
providing liaison between the Institute and the business 
and industrial community. 

The administrators consistently show higher 
Nest values: sor the ctlve aAcCtLVitaes Listed sulanecses 
their counter group. The highest of these is for Item 43, 
"Informing the general public about Institute courses 
when opportunities are presented". Administrators 
perceive this as directed behavior almost "always". The 
instructor respondents are in fairly close agreement 


Wlen "Very often". 
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TABLE a6 «3 


NATTPACMIinistnrakbors sand industrials Divisionslnustructors* 
Fevreeprions of "Expected" Behavior of an Institute of 
Technology Instructor on Liaisoning with Community 


RL ee ee em a ERE Ee ee ee 


AGCAVIETY Group 15 Administrators InscreuUuccers 
Item Number Mean Seis Mean Sede 
5. Providing assessment A EA ee TROT Parse ae TMS eh S) 
AgeelMiainlaining, rapport ala ay 0) 9 ay 6 ar a} Seeds aleteey! 
40. Maintaining membership 4.250 0.500 he Se: bale Mee NS! 
Vee wPreovedingecounseling Leroi 2: Ocmael) ora Bug, SEE ow yen BRAS 
ADeerlntorming public GefoO Ceo 4.000 1.454 


The greatest difference between response values 
occurs for Ttrem-40," "Maintaining membership in, the trade 
Unions on protessional associations in which the, instruc] 
tor was associated before becoming an Institute instructor." 
The administrators rate this as expected behavior slightly 
Mole coan "very often". The instructor respondents rave 
teas. Ot Cen". 

The instructor respondents perceive an instructor 
as being expected to maintain rapport with prospective 
employers of students (Item 22), and “Providing students 
with counseling information on how to apply and interview 
for a job after graduation", to a lesser extent than 
the administrators. This difference is slightly more 
Ciuatianaw ca. Step On the five-point scale. 


Fairly close agreement exists for Item 5, 
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"Providing potential employers with an assessment of a 
scudenct's class pertormance: and record’. Although tiere 
is fairly close agreement, nonetheless, CUS acl vaay ae 
rated by both groups as expected behavior slightly more 
than "occasionally". It would appear that neither group 


believe it is expected as consistent behavior. 


TABLE 6.4 


VetIwnaiiiestrators! and Technology Division Instructors: 
Perceptions of "Expected" Behavior of an Institute of 
Tecnnology Instructor orm Perfrorming Routine Tasis 


PeiiVvel ty eoroup: o Adminis ppalors Pistiruet ors 


Item Number Mean Se Mean Sram 
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30. Preparing demon- dr 00l G04 SiG D.Wooee Mo oo 
sErations 

44, Accepting 4,000 1.414 Oe oO, 
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Activity Group 8 - Performing Routine Tasks (Table: 6.2) 


Administrators crated am snstrucror ss expected 
benavvor in perirorming routine NoOn—1nstructional casks 
Consistently high at "very often” and above. SOni/y one 
activity (Item 44) indicates a rating lower than that of 
Hiceminetructor respondents. 

The greatest difference between the respondent 
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groups! ratings occurs for "Performing clerical work", 
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(Item 10). Administrators rate this activity as more 
than “very often" compared to the instructor respondents' 
Perit y less chan Morcen'. 

Administrators, also, perceive that instructors 
are expected to make use of the technical services avail-— 
able to them for developing and reproducing instructional 
material (Item 4) more often than do the instructor 
respondents. 

On the remaining two activities of the sub-set 
there is somewhat closer agreement. Both rote: believe 
that it is expected behavior for an instructor to prepare 
laboratory or shop demonststrations (Item 30), and accept 


schedules prepared for him (Item 44). 


TABLE 6.0 


NALT Administrators *%and ‘Technology Divistonringstructors' 
Perceotions of "Expected" Behavior of an Institute of 
Technology Instructor on Decision Making 
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89 
BocoviLy Group 10l=— Decision Making (Table 6.5) 


NAIT administrators, like their colleagues 
Stecn perceive that an instructor is) expected to 
engage in decision making to a greater degree than do 
the Gnstructor respondents from the Technology Division. 
The administrators apparently believe that an instructor 
is expected to influence the President's decisions 
“concerning the Institute's operation "often" compared 
EO@ENewAneSLEUCTOrS ! "occasional ly" a(itemeh/oy send cna: 
instructors are expected to "Exert some influence on 
decisions relating to the planning of new buildings and 
instructional equipment" (Item 38) "very often". 

The instructors responded more than "occasion- 
See hore this gE Ces 

The administrators rate the instructors par- 
tecipation an making instructional decisions, between 
Vatways! sand “very often". ~The instructors rate une 
Same activity about one step lower than the administrators 


at a point about midway between "often" and "very often". 


SUMMARY -- CHAPTER 6 


In Chapter 6 the NAIT administrators' perceptions 
of the role of an Institute instructor were compared with 
the perceptions of their counter groups, the NAIT 
instructors in the Industrial, Business, and Technology 


Divisions. 
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The data for NAIT administrators and NAIT 


instructors showed fewer significant differences in 
PeNCePULornecnanndxd -arcorresponding compari sonsot cALT 
admimistracors! “andy SALT instructors’ perceptions. 
Whereas the SAIT data identified seven differences, the 
NAGE Gata®ingreated four ditferences. 

Tie sindis erie Diviston snsSce uc tors accounted 
for one significant difference, and the Technology 
Division instructors accounted for the remaining three. 

The Industrial Division instructors perceived an 
instructor's expected behavior for liaisoning with the 
community (Activity Group 5) considerably less often than 
GLa. che admintecec ators’. 

ThevVechnology Division instructors, Lakewise; 
perceived an instructor's expected behavior in performing © 
poucine non—-instructional tasks (Activity Group 8), and 
Perticipating in decision making (Activity Group 710) 
tess often than the administrators. § The Technology 
Division instructors showed significant differences in 
perceptions when compared with the administrators on 
both the "actual" and "expected" roles of an Institute 
instructor on participating in decision making (Activity 
Group 10). 

Tne values for the administrators ) responses 
were consistently higher for most of the individual cue 
items making up the activity sub-sets. 


The fact that significant differences in 
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perception occurred between the administrators and 
econ Cal Division instructors more often tnenubetween 
Bhemadministrators and Ehesinstructors in other Divisions 
would lead one to assume that the Technology Division 
ENSerUCtOrSs perceive the instructor's role dirferently 
than their colleagues in the ether Divisions .< 

It is to be noted that when NAIT Technology 
Division instructors' responses were compared with 
Sh PeLeCinolLocyeDiva sl LOne nStruetorse thatestaqntewcans 
G@ifterences in perception were indicated for the total 
set of activities in the behavioral, prescribed, and 
neeMacave cole 1Of an instructor (Table 4.6). 

Ene GQaca 2m Chapeer 6 WOuld Ineiecate sinew NAL 
eumuimestracors and NALT instructors Aare in rauner Close 
agreement regarding the actual, directed, and expected 


behavior of an Institute of Technology instructor. 


; take set ania hats andi id 
Yicuesenz lb aioe at abasiasibud ona ov teuied: a 
20nd ive | stp patie rad aaygastion " 
yoolontiset? -TA tee itd send bsten ‘ati aa: 2k, Pra 

As.) NS PEGIgIS  SISW S9eh9G6S5 | Saar, bgeaiay'h a 2 
#hsoLbhi wie J402 stetgivatedt nandiyed weoloneaeh 
fetod arty and betaabe aes 935 Sw Suez ieq, 2 asonsxahPdl 
bné ~hsdiysee 1] »dasoivesed Smo o4 eobeeisos sa 
(Seb SidatP aosayrssend as 2 

TTAY aut SleS inns Blwep' se) 1eigedl ak aed ata 
SAGLo Seh/52 ste Sis BIGKOUSTaRE. ZEAM Dre srosexdainimbe: 
betoaore bre ,betoaqib ,lélirse aay godideges sonmeenge ." 


- 


woTovIzenl Yorlonsosl Ye suyvigeds As 30 aedvel aC 


CRAP TER a7. 
SUMMARY, CONCLUSIONS, AND IMPLICATIONS 
SUMMARY 


The Problem 

The main purpose of this study was to inves- 
tigate the behavioral, prescribed, and normative roles 
Stead Institute of Technology instructor by colleccing 
the perceptions of administrators and instructors. The 
study was conducted in the Northern and Southern Alberta 
Institutes of Technology with the Institutes' adminis- 
Gia kOnowanGd ~MistrUuCLOrs aS respondericsi. 

Its specific purpose was to determine if there 
was: 

i. A Significant difference an perception becween 
NAIT and SAIT instructors of the way in which they viewed 
an instructor's actual, directed, and expected behavior 
tm percsorming Or reacting tO a Sec On firty scimule icemes. 

2 A significant ditrerence af percCepisen beuween 
SALT administrators and SALT instructors of tne unree 
designated roles of an Institute instructor. 

Be A significant difference an perception between 
NAIT administrators and NAIT instructors of the three 


designated roles of an Institute Dis GrUchOLrts 
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Procedure 

ANS Instrument Consisting Of fifty Cue items 
describing various teacher activities was prepared to 
which respondents were requested to give their percep- 
eLONseOr™an instructor's behavior for one of three roles, 
the instructor's actual behavior (behavioral role), 
directed behavior (prescribed role), or expected 
behavior (normative role). 

Bhe three forms of the questionnaire were distrib- 
uted in approximate thirds to administrators and to the 
ExISCLUCTOLS in each of the three divisions ofeins ct Uuctuon 
at both Institutes by persons at NAIT and SAIT who had 
agreed to supervise the distribution and collection of 
the questionnaires. Completed forms were returned during 
June 1971. 

There were 561 replies from 887 questionnaires 
distributed, representing a 63.4 percent return. 

The reply forms were machine marked and the 
Collected data were transterred to punch cards Tor deta 
processing. Frequencies, percentages of responses, means 
and standard deviations were computed and the latter 
two tabulated for ten sub-set activity groups. Signi- 
ficant differences at the p=.15 level were indicated 


in the tabulations. 


Findings 


The analysis of the data was presented in 
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Chapters 4,°5, and 6. In Chapter 4 data from SALT 
instructors were compared with those from NAIT instruc- 
tors. Chapter 5 compared the perceptions of SALT adminis-— 
trators with SAIT instructors, and Chapter 6 compared the 
perceptions of NAIT administrators with NAIT instructors. 
The administrators' perceptions were compared with those 


oF the instructors “in@-the three "divisions”’of instructions 


Conclusions 

The conclusions from this study are presented 
in three separate sections (a) Institute instructors! 
Perceptions of the instructor's role (bb) SALT admainis= 
Ticwonc a aid. insthuctors” percepeLrons OF (Chemis leuceOL.s 
Cole wand (c) NALT administrators" and instructors! 


Perceptions O@£ the Instructor's role. 


PASC LECUeCCELITSTLUetTOrs'' Perceptions OGMGEheelnstructonus Role 


Caledindustrieal Division 

Signiticant disparities exist between) thesinstis 
futea! winaustrial Division instructors with respec 
to their perceptions of the degree to which an Institute 
Of Techhology instructor accepts regulations. This 
disparity exists for their perceptions of both the instruc- 
tor's behavioral role and prescribed role. The SAIT res- 
pondents perceive an instructor as engaging in the describ- 
ed activities more often than do the NAIT respondents. 
The greatest difference between the mean values of their 


responses is for the activity group that includes the 
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actual behavior of an instructor in discouraging the use 
of shop or laboratory equipment for other than regularly 
scheduled day classes. This item was included in the 
questionnaire to get some reading of the degree to which 
respondents felt shop equipment was to be used exclusive- 
ly for day programs, either by administrative order, if 
Such orders existed, or by actual practice. The response 
to this item would have some implications for Continuing 
Education courses in the event that such equipment might 
besneceded. 

SAIT instructors tend to hold a greater number 
of directed behavior perceptions for an instructor's 
involvement in decision making than do their NAIT counter- 
parts,e particularly as these, opportunitiessfer decasaon 
making) applied to influencing the President's decisions, 
and having a voice in planning and equipment selection 
decisions. Both groups of respondents agreed, that 
instructors were directed to make instructional decisions. 

SAL DP einstructors, also, andicated egnaGgnucrsmean 
value for an instructor's expected activity in developing 
Curriculum, and influencing student enrolments than their 
NAIT colleagues. SAIT respondents would suggest that 
instructors are occasionally expected to control admis- 
sion of students into their course. This might be inter- 
preted as representing some measure of autonomy in an 
area that ig normally ascribed to the Registrar's office. 


NAIT respondents perceive the matter of admission control 
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DYEniscructors focclrmingeless trian MOcecastona Livy ks 

The data cited on SAIT and NAIT Industrial 
Division instructors' perceptions of the roles of an 
Institute of Technology instructor indicate that the 
two groups are in agreement on 25 activity groups out 
of =the 30 ‘possible. ~The back ‘of: significant «differences 
imecheicoliected. data woul dwetéend ;to fsubstantiate rthe 
conclusion that these two groups are more alike than 
Eheygaretditferent.re iThe fact thati SALT has theen Ain 
operation longer than NAIT would not appear to have 
ennecred: chet. lidustctalsiDimis tomiimetmuctors Sipercepticons 
Gritamiinskructorsnrole gies docs ritgrappear tthat ga 
younger staff at NALT in terms of years of teaching 
service, has accounted for any great number of signifi- 


cant differences in perceptions. 


(b) Business Division 

By divisions of instruction, (thei anetruc tors 
in the Business Division show the highest degree of 
Uniformity in perception of an instructor's roles. | When 
SAT) and NAIT Business Division instructor respondents: 
perceptions are compared there is only one Signup iLeana 
difference in perception indicated of the actual behavior 
OGmaneineuructor in choosing methods. 

Moreover, there is no apparent difference vig! 
their views of the actual and directed behavior of an 


instructor which would isuggest) that, the potentialytor 
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polesconr icterorethesinetructor#iseminimalenislitiexists 
eauegaid. 

The. activity areas for which there appears to 
be close agreement are) the actual behaviors of an instruc- 
tor in developing curriculum, liaisoning with the commu- 
nity, performing routine non-instructional tasks, and 
participating in decision making. For the prescribed 
role of an instructor the two groups have a high degree 
obhagreementvonsdeveloping icurriculum, -intluencang enroleé 
ments, and performing routine non-instructional tasks. 
Although the same activities that appear in both the 
BeLuaeiWand directedrrolestof ansinstructortshew aghagh 
degree of agreement, this agreement does not persist at 
as high a degree for the expected role of an instructor. 
It does not reach the point of significant difference, 
however e 

Themather@activityewhich@showseunlformiysnigh 
agreement for all three roles is that of performing 
routine non-instructional tasks. 

There doesn't appear to be any obvious reason 
why the SAIT and NAIT Business Division instructors 
should show the least number of significant differences 


in perception from among all the groups compared. 


Ce) Technology Division 
Just as the Business Division showed the least 


number of differences in perception, so the Technology 
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Division instructors show the greatest number of differ- 
ences, for which there doesn't appear to be a rational 
explanation. 

Their data show eight significantly different 
Netucseror probabilities of E-outeot 30 %possibile. 
Significant differences are shown, also, between the two 
Technology Division instructor respondent groups when 
EheleEsperceptions,of all the.activities..for)eachyof the 
behavioral, prescribed, and normative roles of an instruc- 
tor are compared. 

Whereas the Business Division instructors showed 
relatively close agreement on each of the three roles 
fOkedeScLiCGLeVACELVity Group, «che» Technology sinstructors! 
data show a considerable degree of difference, ,even 
Ghough, itt do@sn't reach a.significant value. 

Two activities show significant differences for 
both the behavioral and prescribed role. Directing 
learning, and developing curriculum are both indicated 
with. Significant, difference_values,. under the behavioral 
and prescribed roles, whereas the "developing curriculum" 
activity shows a rather high degree of agreement between 
the two groups when "expected" behavior of an instructor 
LS Understudy’. 

The degree of agreement on choosing methods is 
consistently low on all three facets of the instructor's 
role. This might conceivably be an area which the admin- 


istrators might wish to clarify Institute policy. 
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NAIT and SAIT Technology Division instructors 


Show the greatest degree of difference in their percep- 
LLOns OL an instructor's benavioral role. When all the 
activities of the behavioral role are considered the 
NAITT staff perceive them as actually occurring less 
Orcen than do their SALT colleagues. “This sittiatzon 
reverses itself for the prescribed and normative role 
responses, however. NAIT instructors perceive the 
instructor's activities in these roles occurring more 
often than do their SAIT colleagues. 

The activity for which both groups show the 
Glosest agreement 18 that of performing routine non— 
HistructzOnal tasks. They ‘perceived instructors as 
being involved “in actual, directed, or expected behavior 
For "these activities “otten"” for Itens 4, 10, and 30, 
and "very often" for Item 44, "Accepting schedules 
produced for them by others". 

In terms of the overall perceptions of Technology 
Pavrsiron anstructors on three Tracets of “an InsSerucclon is 
role, a2 signiticant difrerence is indicated for each of 
the three roles. This might warrant the conclusion 
that there is’ a significant difference in the pexceptions 
of NAIT and SAIT Technology Division instructors of the 


role of an Institue of Technology instructor. 
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SAIT Administrators! and Instructors’ PercepeLons Of an 


PMiSeruccor “Se ROLE 


significant dit ferences! were! found between SALT 
administrators and SAIT instructors on 7 activity group 
comparisons out of a total possible of 30 activity 
groupse Jn two instances the administrator's perceptions 
showed significant disparities when compared with the 
perceptions of two groups of instructor respondents on 
the same activity sub-set. The Business and Technology 
Division instructors and the administrators showed signif- 
icant differences on developing curriculum, and the 
PncustcrmaleDivvsionvand Technology. DivasLoOn’ imstrouctors 
on performing routine non-instructional tasks. 

The two respondent groups' perceptions appear 
to be in closer agreement on the expected role of an 
Institute instructor than on either the actual or direct- 
ed role. There was a high degree of uniformity on the 
expected role of a teacher in influencing student 
enrolments, and choosing methods, between administrators 
and the three instructor respondent groups. 

There were two significant differences shewn Tor 
the perceptions of SAIT administrators compared with 
SATTetnoustrial Division Instructors, mone with Tne 
Business Division instructors, and four with the Tech- 
nology Division instructors. The Technology Division 
instructors also showed more significant differences 


when the SAIT and NAIT respondent groups were compared 
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with each other than either the Business Division or 
i¢usitrialeDivi sion instructorsgroups. 

Oneeche Wass sore thelcollerctedudata Hor SALT 
administrators and SAIT instructors, there were seven 
SLoniticanchditrerences-iindicavedyout of Hhireyeopossiblie. 
Tuemaghniebesreasonableé to concludep therefore ,) that 
there are more similarities between the two groups! 
perceptions than there are differences. In answer to 
the question raised in the problem statement, there 
appears to be few significant differences in perception 
between SAIT administrators and SAIT instructors on each 
of the three designated roles of an Institue of Tech- 


NoOLOCGy~sns CLUCTOr. 
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Stoniti¢Gant disparities exis u between the 
NALT administrators and Technology Division instructors 
SiewicmuactUal cole of an DiSCLewL Se tie ec lie wo tert: 
"Participating in decision making", on the “expected” 
role in "Performing routine non-instructional tasks", 
and "Participating in decision making", and between 
NAIT administrators and Industrial Division instructors 
on the "expected" role of an Institute instructor in 
"Liaisoning with the community". 

There are no significant differences shown for 


NAIT administrators and Business DIVLSiLOM <Lnstructores 
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When the ten activity groups for each of the 
three roles of an instructor were examined, the following 
relationships were observed; There was a high degree of 
agreement between administrators and instructors in all 
Divisions on the "directed" behavior of an instructor in 
"Choosing methods", "Acting as a member of a profession", 
"Developing curriculum", and "Influencing enrolments"; 

a high degree of agreement between administrators and 
PoSLruUctoOrs iny all Diyisions on the “"actuad™” behavier 
Olean instructor in "Acting. as a member of a profession", 
and "Accepting regulations"; and a high degree of agree- 
ment between administrators and instructors in all 
Divisions on the "expected" behavior of an instructor 

Hie P arti cupacing, in. extra—mural activities '. 

If it} can be assumed that significant differences 
between administrators' and instructors' perceptions of 
an instructor's “actual” and "expected! behavior on the 
Varmuoule activities could lead to role .confilicc on the 
part of the instructor, the data would suggest that no 
Such potential for conflict exists, in view Of, the 
Simwlariiy of the two respondent groups! perceptions. 

In no instance is there a significant difference 
indicated for the same activity in all three roles for 
the same Division of instruction. This would tend to 
suggest that the administrators and instructors —penceive 
the "actual", "directed", and "expected" roles of an 


instructor in somewhat similar perspective. 
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the=indication= by Industrial Division instructors 
that they do not perceive "Liaisoning with the community" 
as expected behavior of an instructor, might by accounted 
for by the unique character of the apprenticeship program 
whereby apprentices are referred to the Institute for 
EooLeningyby@the=Apprenticeship Board.-'in the Industrial 
Division, therefore, the students are usually employed 
before attending the Institute, as compared to students 
in other Divisions who must seek employment after grad- 
Cauronse) Piewlnduscrral Division instLuctors May Nou 
perceive a need to maintain industrial community contact 
for the benefit of keeping their students in touch with 
potential employers to the same extent as instructors in 
the other Divisions. 

In the NAIT administrator-instructor data the 
Technology Sivieion LNstructors fagain acGounc for more 
sagnificant differences between administrators" “ard 
imetructers perceptions than Either ene Business; “or 
ErauSstrral Division instructors, as was the case when 
SAT eadminiSscracvors ana sALl INnStruccors Were, Compared. 

Lieview OL the four SioGniticant adltrerences ouG 
Of a possuble thirty Opportunities tor differences to 
occur, it is concluded that NAIT administrators and 
NAIT instructors have more of the same perceptions of 
An instructor's “actual", “directed", and "expected" role 
than they have differences. 


In answer to the third question raised in the 
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MStatement of the Problem", there are few significant 
differences between NAIT administrators! and NAIT 
instructors! perceptions of the roles of an Institute 
Cero CKnOLTOgy@ instructors = LCoS concluded, therefore, 
eMat their’ views are more’ lrkely™to* cotncide on the 


instructor's roles than they are likely to diverge. 
CONCLUSIONS 


some caution is necessary in drawing conclusions 
PEOM=cne daca tm this scudy"in Vilew or cine Lima tations 
imposed by a low percentage of return (63.4%), and the 
relatively small size of some of the sample groups. The 
design of the questionnaire and the way in which respond- 
ents might have interpreted its items could have added 
additional unforeseen limitations. 

Within these parameters, however, the study 
indicated that there were relatively few differences 
in perception between the various respondent groups of 
Cherise truUSclOor Ss (bOres. 

In answer to the three questions raised in the 
study it was concluded that: 

im There were few significant dirrerences 
between NAIT and SAIT instructors in the way in which 
they perceived the behavioral, prescribed, and normative 
Foles or an Institute of "Technology instructor, with the 
exception of the NAIT and SAIT Technology Division 


instructors. They indicated eight significant 
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differences in perception for the three roles of an 
Pisce CUCL Or . 

2. There were seven significant differences in 
perception between SAIT administrators and SAIT instruc- 
torsof the three roles’: of an Institute instructor. 

3. There were four significant differences in 
perception between NAIT administrators and NAIT instruc- 
uorsvot ehherthree iroleées;ofmam Institute instructer. 

There was closer agreement between NAIT admin- 
istrators and NAIT instructors on the roles of an Insti- 
tute instructor than there was between SAIT administrators 
ancweeA LT instructors: 

RMiewac eivioy eqmoups: that maceounted’ fommemnces tog 
the significant differences were "Developing curriculum 
objectives and content", and "Participating in decision 


making". 
IMPLICATIONS 


The data ccollected (for nchis studyeappeametomnave 
some implications for implementation and for future 
research. 

Administrators might examine those activity 
group items in more detail where significant di ienences 
were indicated with a view to clarifying the respective 
responsibilities of the administrator and the instruc- 
tore Although the study identified few such digprerences , 


therenrs laupotential «for misunderstanding between the 
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role incumbents and the administrators in those activities 
that were identified. The potential for conflict and 
misunderstanding might be minimized if the incumbents! 
roles and functions were clearly enunciated and under- 
stood by all concerned. 

Where significant differences in perceptions 
Derweeny one. groupsofeinstructors and their “counterparts 
in the other institution were identified, it might be 
Useruielore the administrators: to.attenptyete.retsonal ize 
these differences in order to determine if some sort of 
action on their part is necessary or warranted. The 
number of significant differences noted for the Tech- 
DMoOGvVmALDI VE sd Ona instructors, ine particular, wight. ear 
closer examination to determine the underlying reasons 
for these differences. 

The fact that relatively few differences were 
Bocntareeduanethe study) might) bel anterpretedwacs an 
indication. that Institute and inter-Institute communi-= 
cations are apparently operating with some degree of 
efficiency. 

The study has helped to confirm the assumption 
made by some administrators that the instructional 
staffs of both Institutes tend to have similar views of 
the instructor's roles, with the possible exception of 
instructors in the Technology Divisions. This could 
be useful information were changes to be introduced in 


the Institute methods and procedures for directing any 
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or the Various “activities noted. 


tne” perceptvons of activities such as "Performing 
routine non-instructional tasks" could be taken into 
account by administrators were they to consider relieving 
the instructors of certain of these functions so that the 
instructor could devote more of his attention to the 
instructional process. 

ite “role “theory framework in’ which this study 
was devised may have some application for future research 
in the area of instructor-administrator interactions and 
relationships. It could, for example, be applied to 
determine the degree to which an instructor's actual 
behavior coincided with expected behavior. Other counter- 
PoLeror Cups COU Ue Selected Other onan a0MmIiMiethacore 
fo cie iInsepuctcor's role was Under’ study. it “cousa have 
useful application as a method whereby areas of potential 
conflict could be identified in inter=departmental or 


administrator-instructor relationships. 


Recommendations for Further Study 

Several recommendations for additional study 
have become apparent as a result of this study. 

Te would be. useful for 2 to be replicaved Tor 
the Technology Divisions in an attempt to identify why 
disparities in perceptions exist, and tc compare the 


Technology Division instructors’ perceptions of an 


instructor's role with those of their colleagues in 
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other Divisions of instruction. It is recommended that 
were such a study to be undertaken that it include a 
survey and analysis of the respondents! attributes and 
qualifications as possible influencers of their percep- 
CioNns. 

Another extension of this study might be an 
DNVeStigataonm into the potential that exists for 
taste UcCtOr role CcoOnrlict as a@ result: of Ehe individual "s 
Varying eperceptions of an instructor's behavioral, 
prescribed, and normative role, and as a result of 
differing perceptions of his role by significant others. 

A need exists to define the normative expec— 
ToOewOns  neid 2Or an instructor Sanven administrator as 
a means of improving both instruction and administration. 
A mutual appreciation and knowledge of their respective 
roles might help to facilitate the interaction that must 
take place as a normal consequence of their specific 
QUevessand LUNCCLONS. Such information would be tor 
Value to those who are responSible for structuring and 
administering orientation and in-service programs for 
new staff, or for those who are involved in working with 
a faculty who have a wide variety of background 
experience and professional qualifications. 

The conceptual framework of this study was 
inspired by reported research that provided some 
experience to indicate that the concept of role coud 


be operationalized and analyzed in such a manner as to 
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produce meaningful results that could be translated into 
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June 9, 1971 


Dear Institute Instructor: 


The attached questionnaire has been designed in connection with 
a Master's thesis on the role of an Institute of Technology instructor. 
On the basis of information provided by the questionnaire, it is 
anticipated that answers might be provided to questions such as: 


1. Do instructors in different departments or divisions of 
the Institute perceive their roles alike? 


2- Do Institute administrators and instructors agree on the 
duties and responsibilities of an instructor? 


3- Is there a difference between what an instructor actually 
does and what he believes is expected of him? 


The answers to these questions, and others in a similar vein, will 
be made available to you in the completed study. 


Because of your busy teaching schedule the application of the 
questionnaire has been purposely withheld until the present time when 
fewer classes are in session and when, presumably, you have more time 
at your disposal. Because the validity of the study will be effected 
by the number of responses received an attempt is being made to obtain 
a high percentage return. With this in mind, may I ask you to complete 
the attached questionnaire and return it to Mr. G H. Hare if you are 
on the SAIT staff, or to Mr. J. O. Starritt if you are employed at NAIT? 


The Institute Presidents, Mr. F. ©. Jorgenson and Mr. W.A.B. Saunders, 
have approved the study as being pertinent to the Institutes’ interest 
and have granted me permission to contact their respective staffs. 


Yours truly, 


b Ww C asta) 


Ge We Carter 
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MEMORANDUM 


June ll, 1971 


To SAIT Faculty; 


The attached questionnaire is from Mr. George 
Carter, Assistant Director of Technical Education, who has 
had a very keen interest in SAIT and NAIT for several years. 


We will very much appreciate your cooperation 
in filling out the questionnaire. 


ii Led. Jorg on 
President 
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Code No. 


Instructors! Job Activity Rating Scale 


This rating scale is to be used by a respondent to indicate the degree 


to which he thinks Institute of Technology instructors ACTUALLY DO the 


activities listed. 


Instructions 


The extent to which instructors ACTUALLY DO that which is described may 


be indicated by selecting the best answer from among the five following 
statements: 


Al Always 

B2 Very Often 
C3 Often 

D4 Occasionally 
B5 Never 


and then marking that answer in pencil on the attached questionnaire sheet 


opposite the appropriate item number. An unmarked item will be interpreted 
as "No Opinion". 


Example: 
Institute of Technology Instructors Actually Do: 


1. Keep a record of attendance of students. 


If the response is "Often", the blank under C3 is marked in heavy 


black pencil on the questionnaire sheet so that it would appear as below. 


1. Al B2 C3 Dh, B5 


Use only one mark for each item to show which of the five responses most 


nearly represents your opinion of what Institute of Technology instructors 
‘ACTUALLY DO in the situation or circumstance described. 


Institute of Technology instructors ACTUALLY DO: 


1. 


le 


be 


Obtain student opinions before initiating changes in subject matter content. 
Participate in high school career days to promote enrolment in their program. 


Obtain permission to borrow tools or equipment for personal use from shops or 
laboratories for which they are responsible. 


Make use of technical services provided to them for developing and reproducing 
instructional material, ise. overhead transparencies, work sheets, printing, etce 


Provide potential employers with an assessment of a student's class performance 
and record. 
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Al Always B2 Very Often C3 Often Di Occasionally E5 Never 


66 
Te 
8. 
9 
10. 
li. 
ee 


13. 
1h. 


15-6 


16. 
17. 


18. 
19.6 
206 
21. 
226 
236 
Ale 
256 


26. 


Take field trips during regularly scheduled class hours. 
Improve their professional qualifications without financial assistance. 
Become members of an educational ~ professional organization. 


Obtain approval from their division director before making changes in 
subject matter content. 


Perform clerical work. 


Spend more time in the preparation of their lessons than do secondary 
school teachers. 


Give equal emphasis to non-trade or non-technical subjects. 
set pre-requisite subjects for the courses they teach. 


Accept lower salaries than high school or college teachers of non-trade or 
non-technical subjects. 


Follow established procedures in referring unresolved problems to the Deputy 
Minister or Minister of Education. 


Participate in making instructional decisions. 


Influence decisions made by the President concerning the Institute's 
operation. 


Use a variety of teaching methods. 

Provide formal reports on professional workshops or seminars which they attend. 
Keep their social life independent of their instructional responsibilities. 
Emphasize the latest technical advancements in mbiegt matter content. 
Maintain rapport with prospective employers of students. 

Control admission of students to their courses. 

Develop their own course outlines. 

Use Audio-Visual media for instruction. 


Consider lesson preparation time as part of work load hours. 
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Al Always _—s_—s;B::«“Verv Often C3 Often Di Occasionally B5 Never 


27- Negotiate with Public Service Commissioner on instructional work loads. 


28. Report problems regardi i . 
Saran garding their placement on the salary grid to the Deputy 
29. kmphasize technical skills rather than technical knowledge. 


30. Prepare laboratory or shop demonstrations. 


31. aacet their subject matter content to meet provincial needs over national 
needs. 


32. Prepare and follow a teaching plan for each lesson presented. 


33. Work to promote the professional image of technical instructors in the 
community. 


34. Use curriculum guidelines when provided by the Institute. 


35 Rely on the Institute to provide special updating technical courses for 
instructors. 


36. Enrol in university education courses leading to a degree. 


37. Provide additional instruction outside of regular class hours to students 
requesting help. 


38, Exert some influence on decisions relating to the planning of new buildings 
and instructional equipment selection. 


39. Prepare written and/or practical examinations. 


40. Maintain membership in the trede unions or professional associations in 
which they were associated before becoming Institute instructors. 


hl. Provice students with counselling information on how to apply and interview 
for a job after gracuation. 


42. Use the same system for determining grades as do teachers of non-technical 
subjects. 


43. Inform the general public about Institute courses when opportunities are 
presented. 


he Accept classroom schedules and timetables provided by the scheduling department. 
45. Keep the subject matter content of their courses current. 


46. Remain available to students at all times during regular working hours if not 
conducting classes. 
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he 


Al. Always B2 Very Often C3 Often __D Occasionally E5 Never 


47. Refrain from accepting second jobs other than teaching. 


48. Discourage the use of shop or laboratory equipment for other than regularly 
scheduled day classes. 


L9. Accept the staff/student ratio established by the administration. 


50. Make personal use of the Institute library facilities, for professional 


development. 
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Code No. 


Instructors! Job Prescription Rating Scale 


This rating scale is to be used by a respondent to indicate the degree 
TO perform 


Tnstructions 


The extent to which instructors are DIRECTED TO DO that which is described 


may be indicated by selecting the best answer from among the five following 
statements: 


Al Always 

B2 Very Often 
ComoLven 

D4 Occasionally 
E5 Never 


and then marking that answer in pencil on the attached questionnaire sheet 


opposite the appropriate item number. An unmarked item will be interpreted as 
"No Opinion". 


Example: 
Institute of Technology Instructors are DIRECTED TO: 
1. Keep a record of attendance of students. 


If the response is "Often", the blank under €3 is marked in heavy 


black pencil on the questionnaire sheet so that it would appear as below. 


1. Al B2 63 DL 129) 


Use only one mark for each item to show which of the five responses most 


nearly represents your opinion of what an Institute of Technology instructor is 
‘DIRECTED TO DO in the situation or circumstances described. 


Institute of Technology instructors are DIRECTED TO: 


1. 
Re 


36 


Obtain student opinions before initiating changes in subject matter content. 
Participate in high school career days to promote enrolment in their program. 


Obtain permission to borrow tools or equipment for personal use from shops or 
laboratories for which they are responsible. 


Make use of technical services provided to them for developing and reproducing 
instructional material, iee. overhead transparencies, work sheets, printing, etc. 


Provide potential employers with an assessment of a student's class performance 
and record. 
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Code No. 


Instructors! Job Expectations Rating Scale 


This rating scale is to be used by a respondent to indicate the degree 


to which he thinks Institute of Technology instructors are EXPECTED by administration 
to perform the activities listed. ; 


Instructions 


The extent to which instructors are EXPECTED TO DO that which is described 
may be indicated by selecting the best answer from among the five following 
statements: 


Al Always 

B2 Very Often 
C3 Often 

D4 Occasionally 
B5 Never 


and then marking that answer in pencil on the attached questionnaire sheet opposite 
the appropriate item number. An unmarked item will be interpreted as "No Opinion". 


Example: 
Institute of Technology Instructors are EXPECTED TO: 
1. Keep a record of attendance of students. 


If the response is "Often", the blank under C3 is marked in heavy black 
pencil on the questionnaire sheet so that it would appear as below. 


1. Al B2 C3 Dh, B5 


Use only one mark for each item to show which of the five responses most 
nearly represents your opinion of what Institute of Technology instructors are 
EXPECTED TO DO in the situation or circumstance described. 


Institute of Technology instructors are EXPECTED TO: 
1. Obtain student opinions before initiating changes in subject matter content. 
2. Participate in high school career days to promote enrolment in their program. 


3. Obtain permission to borrow tools or equipment for personal use from shops or 
laboratories for which they are responsible. 


le Make use of technical services provided to them for developing and reproducing 
instructional material, i.e. overhead transparencies, work sheets, printing, etce 


5. Provide potential employers with an assessment of 4 student's class performance 
and record. . 


Wad 


: 7 : oy) - 
- 
: 5 pane _ msiganni de ye es ae 3 a 


so ae Sk a coe 


- _ 

a 

en 
oot sso 3 oat Dies axe hay vee 


a 
y 


; 
tombe 


tenes 
Sind et uatoalon Wh saatbak 6o 


: a 
Attenuio dowile ogreainh jens Pydoedge 4 na Sed at ‘iveiil sadé gah 6, v6 as” 
Selteeq) 6" es 'podungrsert sa Lily ie fd ihe Voda medit eseliqoiggs oh 


[oc ae 
G2 (iiet: aT expr antend tpodonionT lo édue teal 
atroluice “to shadbdeiite Yo ttonet 6 geal oe 


ee ee Te | png 
Mmpled as naa Jt et shiauiinnied “ 


ihe th ee he SS 7 


va td can me 


7 


“aac wrens 


<hesio: ean seatins sk. Spal spcatc ls Wei aaglags Maal 
aati icine sepia Peiptan ti Rp | 
4 siyedia moe ney Leinberieg “0? ‘Hay ok “ OTS OF aN 


nate He om aera seta | 
Parent a — a5 rf i 


wae : ; hl. ae 


5 ran - a ‘ i ; 
se ‘o | nin A eh ’ i : 
ay ey} 


7 


ie . Ae 


iat 
“a 


